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Introduction

The purpose of this manual is to introduce the &amad Technical Education (CTE) teacher to
a broad variety of resources available to suppgodents from special populations in their
classes. As many CTE teachers can attest, thene sfems to be a disproportionate number of
students in their classes who are from special latipns. Whether they choose CTE because
alternative strategies are often used in thessedasr because of the real-world experience that
students get, these classes typically have modests from special populations than other,

more traditional classes have.

In order to better understand these students, fiestdiscuss what special population’s means.
According to the Carl D. Perkins Act, a person gatized as being a member of special
populations defines an individual with a disabjlitpmes from an economically disadvantaged
family, is preparing for non-traditional fields,assingle parents or a single pregnant woman, is a
displaced homemaker, or has limited English preficy. In order to better understand the term,

we should examine what each criterion under theiappopulations category means.

w|NDIVIDUALS WITH DISABILITIES

An individual with a disability means any disalyjlds defined in
Section 3 of the Americans with Disabilities Actk®90. This means
they must have one of the following:

A physical or mental impairment that substantiétyits one or

more of the major life activities, or a record wigairment, or

being regarded as having impairment.



The CTE teacher will have a broad variety of indixals with disabilities in their
program over their career. In making sure thatehedividuals receive the services they
to learn on a level playing field, it is importantknow how students can receive services

under the various Federal laws.

The Individuals with Disabilities Education Act (H2) (2004), identifies disabilities by
13 categories under which a student, aged 3 toilbe eligible to receive services
under the Individualized Education Plan (IEP). T¢as only occur if the disability has
an effect on the student’s educational performahlise.13 categories and their

definitions (from IDEA) are:

& AUTISM
Autism is defined as “...a developmental disabsignificantly affecting verbal
and nonverbal communication and social interactyemerally evident before
age three that adversely affects educational peence. Characteristics often
associated with autism are engaging in repetititiviies and stereotyped
movements, resistance to changes in daily routinése environment, and
unusual responses to sensory experiences.”

& DEAF-BLINDNESS
“...means concomitant [simultaneous] hearing asdaliimpairments, the
combination of which causes such severe commuaicaiid other
developmental and educational needs that they t&ersccommodated in
special education programs solely for children wiglafness or children with
blindness.”

< DEAFNESS
“...means a hearing impairment so severe thatld shimpaired in processing
linguistic information through hearing, with or Wwaut amplification that
adversely affects a child's educational performance

« EMOTIONAL DISTURBANCE



“...means a condition exhibiting one or more offillowing characteristics
over a long period of time and to a marked dednaeadversely affects a
child's educational performance:
@ An inability to learn that cannot be explained btellectual, sensory, or
health factors.
€ An inability to build or maintain satisfactory impersonal relationships
with peers and teachers.
@ Inappropriate types of behavior or feelings undenral circumstances.
& A general pervasive mood of unhappiness or denessi
@ A tendency to develop physical symptoms or fease@ated with
personal or school problems.
The term includes schizophrenia. The term doespply to children who
are socially maladjusted, unless it is determihad they have an
emotional disturbance.
2 HEARING IMPAIRMENT (INCLUDING DEAFNESS)
“...means an impairment in hearing, whether permaoefluctuating, that
adversely affects a child’s educational performanaes not included under the
definition of deafness.”
@ INTELLECTUAL DISABILITIES
“...means significantly subaverage general intéli@cfunctioning, existing
concurrently [at the same time] with deficits iraptive behavior and
manifested during the developmental period, thaeeskly affects a child’s
educational performance.”
< MULTIPLE DISABILITIES
“...means concomitant [simultaneous] impairmenislisas intellectual
disabilities- blindness, intellectual disabilities-orthopedic mrment, etc.), the
combination of which causes such severe educatiw®ls that they cannot be
accommodatedh a special education program solely for one ef th

impairments. The term does not include deaf-blisdrie

¥ ORTHOPEDIC IMPAIRMENT



“...means a severe orthopedic impairment that ag\eaffects a child’s
educational performance. The term includes impaitsieaused by a congenital
anomaly (e.g. clubfoot, absence of some membe}, etipairments caused by
disease (e.g. poliomyelitis, bone tuberculosis)eand impairments from other
causes (e.g., cerebral palsy, amputations, antifescor burns that cause
contractures).”
@ OTHER HEALTH IMPAIRMENT
“...means having limited strength, vitality, or ’feess, including a heightened
alertness to environmental stimuli, that resultirmted alertness with respect
to the educational environment, that:
(a) is due to chronic or acute health problems suastsna, attention
deficit disorder or attention deficit hyperactivilisorder, diabetes,
epilepsy, a heart condition, hemophilia, lead paiisg, leukemia,
nephritis, rheumatic fever, and sickle cell anerarej
(b) adversely affects a child’s educational performance
& SPECIFIC LEARNING DISABILITY
“...means a disorder in one or more of the basjclpsogical processes
involved in understanding or in using languagekspaor written, that may
manifest itself in an imperfect ability to listehjnk, speak, read, write, spell, or
to do mathematical calculations. The term incluglesh conditions as
perceptual disabilities, brain injury, minimal bralysfunction, dyslexia, and
developmental aphasia. The term does not incluataileg problems that are
primarily the result of visual, hearing, or motasabilities; of intellectual
disabilities; of emotional disturbance; or of emvimental, cultural, or
economic disadvantage.”
2 SPEECH OR LANGUAGE IMPAIRMENT
“...means a communication disorder such as staggemmpaired articulation,
language impairment, or a voice impairment thaeasisly affects a child’s

educational performance.”



< TRAUMATIC BRAIN INJURY

“...means an acquired injury to the brain causedrbgxternal physical force,
resulting in total or partial functional disability psychosocial
impairment, or both, that adversely affects a ¢hidiucational
performance. The term applies to open or closed mgaries
resulting in impairments in one or more areas, sicbognition;
language; memory; attention; reasoning; abstrautitiy;
judgment; problem-solving; sensory, perceptual, motbr
abilities; psychosocial behavior; physical funcgpimformation
processing; and speech. The term does not inclle ibjuries

that are congenital or degenerative, or brain iegiinduced by

birth trauma.”

2 VISUAL IMPAIRMENT (INCLUDING BLINDNESS)
“...means impairment in vision that, even with eatron, adversely affects a
child’s educational performance. The term incluldeth partial sight and

blindness.”

wOTHER PERKINS CATEGORIES

The Carl D. Perkins Act also lists categories @cs@l populations that include
individuals from economically disadvantaged fansiléand foster children. According to
the Texas Education Agency (TEA), students aresiflad as economically
disadvantaged if they receive free or reduced-met®ol lunches, or if they qualify for
other public assistance. To qualify for free ardleed-price lunches, student families
must have incomes less than 185% of the federarpplevel. Students are eligible for
free lunches if they come from families with incaiess than 130% of the federal

poverty level.

It also identifies individuals preparing for nomditional fields. This means those

occupations or fields of work. This includes casdarcomputer science, technology,



and other emerging high skill occupations, for vahiedividuals from one gender
comprise less than 25 percent of the individualpleyed in each such occupation or
field of work. Single parents, displaced homemalkes single pregnant women are
included.

Individuals with limited English proficiency areddtified under the Carl D. Perkins Act
which means a secondary school student, an adalty out-of-school youth, who has
limited ability in speaking, reading, writing, onderstanding the English language,
and—"“(A) whose native language is a language otih@n English; or (B) who lives in a
family or community environment in which a languaker than English is the

dominant language.”

wDEFINING ACCOMMODATIONS
An accommodation is an adjustment or support gigdearners that enables them to
have access to the same educational opportungtiethar learners do. The criteria
remain the same and student learners are expectedt’ or complete assessments and

assignments at the same level as students withgalilities.

How do you determine what the student’s presem iswvhen trying to select
accommodations? When considering curricular adapttdetermine whether they will
alter or lower standards or expectations of whigamed in either the instructional
process or assessment. If not, they can be coaedidecommodations. Where there are
altering of or lowering of standards and/or expiéats so a student can be given access
to the general curriculum, then it is consideredaglification. In the CTE program where
a student receives modifications, they can pagteipvith their peers, but they may not
be able to earn an industry-level certificate upompletion of a given unit of

instruction. Where do accommodations fit into theaal education process? Let’'s

briefly review the steps and what happens in each.
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w THE SPECIAL EDUCATION PROCESS*

This brief overview is not designed to give the fldtails of the process, but merely an overview
from the time the student is suspected of havidgability until he/she has an Individualized
Education Plan (IEP) and finally, may not longequiee educational services. Accommodations
can be made at any time, but when they are pdinediormal education plan, they are written
into the IEP at the IEP/ARD Meeting stage.

In order to assist in understanding the SpeciatBtilon process, the following diagram
illustrates the sequence of events. In Texas,dhendttee that meets to determine the student’s
Individualized Education Plan (IEP) is the Admissi®eview and Dismissal (ARD) Committee.
While the meeting is typically called &RD Meeting it means the same as an IEP Meeting. At
this meeting, the IEP (a document) is developealitine the student’s educational program and

any accommodations or modifications that are needed

Referral

Eligibility

Services & IEP/ARD
Placement Meeting

! Adapted by from Families and Advocates Partner&hifgducation (FAPE) and the U.S. Department ofdation
Guide to the Individualized Education Program.
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A brief description of each of each stage in thecpss:

WP Referral
The reason for referral should be based on whétleestudent is not learning at the same
rate or in the same sequence as other studentsherstudent is experiencing unusual or
prolonged difficulties with general education coutum and instruction. If a parent or
school staff believes that a student has a disaliND needs special education or
related services in order for that student to lmeesssful, they should be referred for
evaluation. Students are required to be reevaliated, three years, but this can be
more often if needed.

WP Evaluation
The school has a qualified person evaluate theestudr eligibility status. Parents may
have an independent evaluation done.

W Eligibility
If the student is eligible for service, and thesarand parents agree, an ARD meeting is
scheduled to develop the student’s IEP.

W EP/ARD Meeting
Admission, Review and Dismissal (ARD) Committee tage develop the
Individualized Education Program (IEP). The tealkstabout the student’s needs, any
special services they should have, and how progviidse measured.

W Services & Placement
The student must be placed in the least restrietivéronment where they can receive
services and be successful. A key part of the $8Ra variety of special education and
related services that are needed to ensure thatutient gets the tools needed to be
successful and meet learning goals.

W Monitoring
Progress on the student’s goals is regularly restewhis is reported to the student’s
parent or guardian on a regular basis (at leasttes as regular progress reports).

W Review
The IEP must be reviewed at least once a year amd frequently if necessary. A
meeting of the ARD team can be planned if changesl to be made. Every three years a

student must be reevaluated to determine if théyate a disability.

11
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In order to better understand the essential eleofagiving students accommodations, it
is important to become familiar with the laws tgatde implementation and provision of

services to students from special populations.

wBRIEF OVERVIEW OF THE LAW
There are a variety of laws that guide teacherso#imers who provide services when
working with individuals from special populatioi@ere are three main laws that will
probably guide you in your teaching. These thredla Carl D. Perkins Act
(“Perkins”), the Individuals with Disabilities Edation Act (IDEA), and Section 504 of
the Rehabilitation Act of 1973 (“Section 504). omore detailed description of the
laws, refer to the Appendix.

If it is believed that a student has a disabilitg/she may be referred for evaluation by a
parent, teacher or other school staff. After gatigarelevant information on the student,
a decision is made whether or not to evaluatestuatent. If the student is evaluated and
found to need services, an Admission, Review asthiBisal (ARD) meeting is
scheduled. At the ARD meeting the IEP (the writemponent) is developed. The ARD
is only held for those students who qualify fonsess under IDEA. For more
information on the ARD process, the reader is reteto thelexas Education Agency
ARD Guide.

All students who qualify for IDEA services also tjfyafor Section 504, but some
students who may fall under 504, do not qualifylfdEA. The following graphic shows
how this works:

12
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Students
covered by
IDEA
Students
covered by
504

% ...
W,

It is easy to be confused as to how students agiblel for services under Section 504.
Even administrators are confused about how studamtgjualify for services (Samuels,
2008). Section 504 requires schools to provide @ppate educational services to
students with disabilities so they access to theedaarning that their nondisabled peers
have.

wTHE CARL D. PERKINS ACT
The Carl D. Perkins Act, most recently reauthorize®006, was first authorized in 1984
to increase the quality of Career and Technicatation (then called vocational
education) in the U.S. It was reauthorized in 128®] again in 2006 with almost
unanimous support in both houses of Congress. @sangluded more accountability for
results and program improvement. In the new reaighioon, the term vocational
education was changed to career and technical gdceequirements were included for
linkages between secondary and postsecondary aatuttatough programs of study, and
accountability provisions were strengthened. The legislation also expanded academic
and technical integration and provided additiomdd to NCLB. The new law supports
increased coordination with business and industdyan the education and training of
students for high demand, high skill, and high waips. The definition of individuals

13
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from special populations is maintained from the8B@rkins Act, and is listed in this

manual.

Section 504 is a civil rights act that states rbviilual with a disability can be excluded
from or denied benefits of any program receivirdgfal financial assistance. The
definition of a disability under Section 504 is rmuaroader than the definition under
IDEA, so all IDEA students are also covered by Bacb04, but not all Section

504 students are eligible for services under IDEA.

w ACCOMMODATIONS AND MEETING INDUSTRY STANDARDS
Employers want their employees to have the progeipenent and tools with which to
perform the job for which they have been hired. @&ding to the U.S. Department of
Labor, a reasonable accommodation would be anygeh@anthe work environment that
will enable the individual with a disability to genipate in the application process,
perform essential job functions, and enjoy the benand privileges of employment that
are available to those without disabilities.

Skills standards are very important to businessrmohastry and the connection between
developing skilled workers and supplying qualifexdployees to the local labor market
has not always been in agreement. To address phieegpaeen a student’s existing skills
and those needed in the workplace, there has bgemweng trend toward high skill jobs
and industry-based certifications. More studersifspecial populations will be
applying for these positions and employers wilsbeking ways in which to hire and
retain individuals who can perform these high gkitls with accommodations.

w ACCOMMODATIONS VERSUS MODIFICATIONS
Accommodations are any changes in teaching stestegourse content, environment, or
other elements for learning that give a studert witlisability access to participate, but

do not fundamentally lower the standards or alterexpectations of the content.
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Why would you want to make an accommodation ratmem a modification? The
rationale, or purpose, of accommodations is to ideequal footing and “level the
playing field” without compromising essential criteor standards. Critics might say
that, by using modifications, you are watering ddiva curriculum; but, by using

accommodations, the essential elements of thecalun remain the same.

15



1€

Categories of Accommodations

Accommodations can be categorized in four waysemtation, response and setting, timing,
and scheduling. Each of these categories is exqaldiere along with specific examples of how

they can be used. The accommodations that the €ddber uses can fall across several of these

categories, but the key is to address the neeitie andividual student and level the playing field
so they have the same opportunities to learn a&s etbhdents. When grading student work, it
should be done for students with disabilities,dame as for students without since the

accommodations have allowed the student to mestaime criteria.

wPRESENTATION ACCOMMODATIONS
Is there a problem with the way in which the studem see, hear, or read the lesson?

Allow students to access information in ways thanhdt require them to visually read
standard print. These alternate modes of accesaidi®ry, multi-sensory, tactile, and

visual. Example of presentation accommodationsiahel

Provide on audio tape

Provide in large print

Reduce number of items per page or line
Provide a designated reader

Present instructions orally

wRESPONSE ACCOMMODATIONS
Does the student have problems manipulating items,there something that might

pose a problem with the student due to the wayhichva response is required? If

possible, change the response. By changing themespyou can allow students to

16
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complete activities, assignments, and assessnmedif§erent ways or to solve or
organize problems using some type of assistiveceesti organizer.

Allow for verbal responses

Allow for answers to be dictated to a scribe

Allow the use of a tape recorder to capture resg®ns

Permit responses to be given via computer

Permit answers to be recorded directly into aliesklet

wSETTING ACCOMMODATIONS
If the student has a problem focusing on work wifiene are a large number of students

in the class, this may be a possible choice. Thgkents can be easily distracted by
others or have behaviors that are distractinghierst Change the location in which a
test or assignment is given or the conditions efabsessment setting.

Provide preferential seating

Provide special lighting or acoustics

Provide a space with minimal distractions

Administer a test in small group setting

Administer a test in private room or alternativst tgite

wTIMING AND SCHEDULING ACCOMMODATIONS
Increase the allowable length of time to completassessment or assignment and

perhaps change the way that time is organized.
Timing
Allow frequent breaks
Extend allotted time for a test
Scheduling
Administer a test in several timed sessions or egeeral days
Allow subtests to be taken in a different order
Administer a test at a specific time of day
Accommodations should fall under one of these categ and may cut across several.
Understanding how each works in helping the studeatner will assist the CTE teacher in

providing them with the tools to learn with othardents.

17
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Adaptations

Adaptations are adjustments to the learning arith¢esnvironment that allow a student the

opportunity to better demonstrate skills and abgit They are what is done to change the

educational environment so that a student can éawal access to learning. They can be divided

into nine types. These include size, time, suppgoyt, difficulty, output, participation, alterreat

goals, and substitute curriculum.

wNINE TYPES OF ADAPTATIONS

1. Size/Quantity

Adapt or reduce the number of items that the studezxpected to learn or complete.
Alternate items with practicals for generalizatieBmample: Reduce the number of terms
the student must learn at any one time and sphesd &cross a week.

2.Time

Change or adapt the time allotted for task comphetiearning, or assessment. For
example: Individualize a task and give the studetitadline, but let them pace it
differently (increase or decrease). This would wiorkfast learners as well since they

would not be done and bored waiting for others.

18
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3. Level of Support

Increase the amount of assistance given to a dtudkeeping on task or learning new
skills. For example: Assign peers as teaching @asdss tutors, or work one-on-one. Use

cooperative learning to team students who need sugport with peers.

4. Input

Change the way in which instruction is delivereok. &xample: Have students teach each
other in groups, give students more practical egesc and incorporate visual aids.

5. Difficulty

Adapt the skill level, rules, or the problem typenbw the learner may approach the
work. For example: Simplify directions, accommodaganer needs, provide equipment
(such as a calculator) to assist the learner.

6. Output

Consider other ways in which the student can regpomstruction. For example:
Instead of answering questions on a test, allovethéent to present the material to

others or demonstrate it visually.

7. Participation

Try to involve the student more actively in thektadSor example: In Automotive
Technology, have a student hold the electrical,chitple others point out what each

component does.

8. Alternate Goals

When absolutely necessary, modify the goals or@agiens while understanding that
this will probably be considered a modificationr Egample: In welding, have the
student point out the good and bad welds, whilerasbudents must demonstrate how to
make a good weld.

19
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9. Substitute Curriculum

Provide different materials and instruction to meetstudent's individual goals. For
example: During a law test, one student is learfamgin an online format rather than
with their peers. (adapted from Wright, D.B., Taagh& Learning, 2005).

Adaptations can require more teacher time andtefian simply changing instructional
methods or access as in an accommodation. An dibepisa goal-driven process. In
order to decide on an adaptation to curriculumividdal student goals must be
reviewed. While adaptations can be used by indalslwith and without a disability,
they do not change testing standards. Examplesnoé $ypes of adaptations that can be
used include page magnifiers, ear plugs, colorrapditress balls, line readers, large
diameter pens, and other items.

Adaptation can sometimes involve not only the modtfon of instructional methods but
also include a slight change in conceptual diftieglintroduced to students. In many
cases, adaptation should be practiced when teadéinsnine that a student is able to
learn the same content knowledge as other studenstight change is made to modify

conceptual difficulty.

20
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ACCOMMODATIONS FOR
LEARNING CHALLENGES

Occasionally, the CTE teacher may have a studeatisvfailing to learn the material. The
student may or may not be classified as havingalidlity, but when a student cannot learn, it is
important to find a way in which they can. Refefaalservices may be necessary, but many
teachers make accommodations for all studenteigéneral education setting. Some of the
most common learning challenges observed in the @d$sroom include distractibility, visual
impairment, hearing difficulties, behavior, compgakion, organization, memory and

processing.

What follows are some possible accommodationshiesd specific

types of learning challenges. Remember, when madyg

accommodation, consider it only if it meets thecspeindividual

needs of the learner.

w DISTRACTIBILITY
If students are frequently distracted by otheraiiisl elements inside and outside the
classroom can divert their attention. While in thessroom this can pose unique

challenges for the student learner: in the worlgiacan be dangerous.

All students can have some distraction dependintperclassroom, but students with
cognitive disabilities are especially prone tomistibility. Things to consider when
designing and implementing instruction for theselshts should include the learning
environment and time or scheduling. Questions tBggrseating, organization of
materials and distractions should also be reviewed.

21
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w VVISUAL IMPAIRMENT
Accommodations that can assist students who ard bl visually impaired include
orientation and mobility assistance, Braille armgéaprint items, priority class
scheduling, assistance in making print accessaolaptations of materials,
accommodated test administration, recruitment afetnal of readers and note takers,

taped textbooks, video and computer lab servicebaacess to transportation when
needed.

w HEARING DIFFICULTIES
Auditory impairment includes hearing loss from ntibdorofound and students who have
hearing difficulties frequently also have problemth learning and using language.
Accommodations that can help students with heatifiigulties include software that
improves language skills, hearing evaluations, tiglepphone services, closed captioning,

specialized computer equipment, assistive listedawgces, and other items.

w BEHAVIOR

There are numerous strategies for dealing with\aeh&sues in the classroom. First, it

is important to have a short list of classroomsuleat are posted and clearly understood

by all students. These need to be enforced unifoamd fairly across all students in the

class. Students are quick to understand when asrala enforced.

w COMPREHENSION

Cognitive disability means significantly sub averagtellectual functioning that exists
concurrently with deficits in adaptive behaviorigbombination adversely affects
educational performance. Significantly sub averagalectual functioning is defined as
an 1Q standard score of approximately 70-75 orweldis score is based on an

individually administered general intelligence test

Existing concurrently with deficits in adaptive la@ior means that the intellectual
imitations occur at the same time as the defini@daptive behavior. Adaptive behavior

generally refers to the quality of everyday perfante in coping with environmental

22
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demands. These are the behaviors that peopletdkeaare of themselves. Cognitive
disability can adversely affect educational perfanace because the individual is below
average in the academic areas of language, readatgematics and general information

areas as determined by a comprehensive indivicdisalssment.

Comprehension skills include the ability to usearhed concept in context and it is
based on prior knowledge. Strategies for comprebemsclude:

Introduce the lesson and ask what students knowtat@hecking prior
knowledge).

Students then use prior knowledge to explain it.

After the item is fully described, students areeaskow they would apply it or
use it in another (different) situation (generaig.

Ask students to add details.

Compare and contrast.
Check for comprehension by assessing the following:

Can they put new information into their own words?

Is organizing their thoughts difficult?

Can they see how what they have read relates totibke topic?
Can, or do, they take notes well?

Hard to express themselves.

Doesn’t get the big picture.

Takes too long to read and understand.

Cannot stay focused.

Rambles.

Gets off topic.

Has frequent tangents.

23
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w ORGANIZATION
Some students have difficulty in organizing tinmdormation or materials. For these

students there are various strategies that can Hegse include:
Giving the student a quiet, uncluttered homewodcsp
Showing them how to use an alarm watch;
Purchased texts that can be marked with a higldigittmaking copies for use and
showing these students how to use an organizer;
Have students keep a page of their homework assigisnm their binder and check it
often;

Show them how to use study skills and take notes

w» MEMORY
Everyone can forget things. For the student whormbally forgets, some strategies may

help. First, consider if you will just use straegor refer the student for evaluation.
Extremely poor memory can be an indication of agvsa@rious problem that needs to be
addressed as soon as possible. Contact your lpeeibs education or building principal

for information.

Memory strategies include:
1. Structuring information by pictures, colors, usmngemonics and repetition.
2. Mnemonics can include using rhymes, and
acronyms for learning. When using repetition, the
key is to make each usage slightly different od fin
different angle so that it is not just repeated but

more connections will be forged for connecting to

long-term memory.

3. Slowing down and speeding up instruction can
assist in reaching more students.

4. Questioning for comprehension can assist in detengiif memory strategies are

effective.

24
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w-Example

A new student to the CTE Law, Public Safety, Cdrosxs and Security program is
having trouble remembering assignments. As patiefegular instruction, the CTE
teacher has decided to use chunking as much ablgo$shunking links items that are
similar in a logical way, to items that the studemnght already know. While the student
may not be able to quickly learn the following sence of letters, if put into a sequence
that has relevance to the student, it is easieato:

CBBIAK GFI
If the letters are chunked:

KGBCIA FBI
With each new concept, the CTE teacher exploreswayhich to “chunk” information

that connect with student previous learning.

w PROCESSING

A processing disorder refers to a deficiency ireespn's ability to effectively use the
information of the senses such as sight, smelljigaaste and touch. The act of using
those senses is only the first step towards béiegta use the data collected. The
information the body collects is sent to the braimch recognizes it, understands it,
responds to it and stores it. It is NOT the restiliearing loss, impaired vision, an

attention deficit disorder or any kind of intelleat or cognitive deficit.

Though information processing disorders are oftdmamed as specific types of
learning disabilities, they are seen in many irdlnals with learning disabilities and can
often help explain why a person is having troubiiearning and performance. The
inability to process information efficiently carakkto frustration, low self-esteem and

social withdrawal, especially with speech/languiaggairments.
Strategies that can be used for processing disondeude:

Enlarging print for individuals who have visual pessing difficulties or having

students use a ruler or pointer for reading.
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Adding more structure to the paper for a studert ishaking notes, such as the
type used with Cornell Notes.

Varying teaching styles to make classroom accomirmuiathat will assist
student learners.

Supplement oral instructions with visual and writteies.

Try to simplify instructions.

Uses rubrics.

Plan activities that will assist in building prosewy skills, such as sorting and
discrimination games.

Omit nonessential items and double negatives idtats and instructions.
Allow students to discuss assignments for clariitca

Teach students how to summarize and take notes.

Many people experience problems with learning agfthlsior occasionally, but if a
person consistently displays difficulties with teeasks over time, testing for information
processing disorders by trained professionals shaeiiconsidered. Further resources on

specific disabilities can be found in Appendix D.
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Accommodations by Category

This section gives more specific information onegaties of disability. Under each category is

the definition, characteristics, general accommodatand example(s). Remember not to assign

an accommodation without consideration of eachesitisl unigue needs.

.M@EARNING DISABILITIES

wDefinition

A learning disability is a neurological disordedaelated to central nervous system
dysfunction. It is the result of a difference ie tlvay a person’s brain is "wired."
Students with learning disabilities can often bemart as or smarter than their peers.
Yet learning disabilities affect the ability of teident to understand or use spoken or
written language, do mathematical calculationsydioate movements, or direct
attention, and students have difficulty in taskshsas reasoning, recall, spelling, writing,
reading, and/or organizing and processing inforomafidonline, 2008; National Institute
of Neurological Disorders and Stroke, 2006).

A learning disability is a lifelong issue, cannetdured, and occurs differently in each
individual. It is possible for individuals with le@ng disabilities to succeed in school
with support and the right interventions. Learndigpbilities in general are

heterogeneous groups of disorders that range frivdtonsevere
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w-Characteristics
Learning disabilities are characterized by a sigaift difference in the student's
achievement in some areas, as compared to thealbwveelligence. Students who have
learning disabilities may exhibit a wide rangeraits,
including problems with reading comprehension,
spoken language, writing, or reasoning ability. ///

‘7
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Hyperactivity, inattention, and perceptual coordtioa
problems may also be associated with learning
disabilities. Other traits that may be presentudela
variety of symptoms such as uneven and unpredetabt performance, perceptual
impairments, motor disorders, and behaviors suampslsiveness, low tolerance for
frustration, and problems in handling day-to-dagiaglanteractions and situations.
Learning disabilities may occur in the followingaaemic areas:

Spoken language: Delays, disorders, or discrepsintiestening and speaking.

Written language: Difficulties with reading, wrignand spelling.

Arithmetic: Difficulty in performing arithmetic fuctions or in comprehending
basic concepts.

Reasoning: Difficulty in organizing and integratithgpughts.

Organization skills: Difficulty in organizing alatets of learning.

Some considerations for having students with legydisabilities in your classroom

include:

1. Don’t assume that the person is not listeninglpgsause you are getting no verbal or
visual feedback.

2. You do not have to explain everything to studerith Wearning disabilities because
they do not necessarily have a problem with comgnision.

3. Consult with your special education staff to obtaéhp in understanding the nature of
their learning disability.

4. Don’t assume you know a student's capabilitiesdbaséely on their IQ or other
standardized test scores.

5. A student may have a learning disability and stitbre in the average or superior
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range on intelligence tests.

6. A student may have a disability even if they ardiagnosed. Learning disabilities
often go undiagnosed, so you may be the first nsgarce of identification.

7. Bring to the student's attention any individualoveine well known role models with

a similar disability to that of the student.

wAccommodations
Each accommodation should be based on what thergtndeds to learn and should not
be selected from a list that has been generatealdovup of students without considering
what will uniquely fit the needs of the individusildent. Some of the examples of
accommodations that can be made for students @atining disabilities can include:

Using a note taker

Reinforcement

Audio taping and videotaping class sessions

Extended exam time

Control of noise

Visual, aural, and tactile is incorporated intdiastion

Outlines & books & materials on tape

Alternative assessments & evaluation methods (gogtfolio, oral or video
presentations)

Breaking large amounts of information or instrusionto smaller segments
(scaffolding)

Using alternative assessments & rubrics

Computer assistance (speech output and text), prokssing software & software
to enlarge screen images

@Hﬁ Science

A new student in a Health Science Cluster Progsahaving trouble understanding the

wExample

class material due to distractibility. After dissugy the requirements of the program and
the difficulties the student is experiencing, thadher agrees to use more rubrics, give
extended exam time for in-class assessments, and the student to near the teacher’s

desk to prevent distractions.
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- =UTISM
wDefinition
According to the National Autism Association, antis a bio-neurological
developmental disability that generally appearsiteethe age of 3. It impacts the normal
development of the brain in the areas of commuiicakills, social interaction, and
cognitive function. Individuals with autism ofteaffer from
numerous physical ailments which may include: giks,
asthma, epilepsy, digestive disorders, persisteaitinfections,

feeding disorders, sensory integration dysfuncttegping

disorders, and more.

While there is no research that indicates autisaffescted by race, region, or socio-
economic status, there are four times as many thagsmosed with autism than girls.
Since autism was first diagnosed in the U.S. tleeiwence has climbed to an alarming
rate of one in 150 people across the country. Autlees not affect life expectancy.
Currently there is no cure for autism, though veietnly intervention and treatment, the
diverse symptoms related to autism can be greatbyaved.

wCharacteristics
Individuals with autism typically have difficulties verbal and non-verbal
communication, social interactions, and leisurplay activities. Specific signs to look
for include: lack of or delay in spoken languagmatitive use of language and/or motor
mannerisms, little or no eye contact, lack of sppabus or make-believe play, persistent

fixation on parts of objects, lack of interest mep relationships.

wAccommodations

Make sure you have the student’s attention befskang a question.
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Ask questions that are as concrete as possible.
Ask questions that can be answered with wordsptrrase instead of long, essay
answer.
During discussion, use speech literally, avoidimguse of idioms, double
meanings, sarcasm, and nicknames.
Print the questions to show text in conjunctiortwiite verbal questions.
Break lengthy questions into separate components.

For independent work:
Provide a space for the student to work that deeedistractions.
Allow the student to access the same workspaceotode consistency.
Provide places for the student to put completeckwor
Provide a daily schedule for the student whichudek the activities and daily
needs (breaks, etc.)
Provide the student with worksheets that are uteried (ex. 20 problems in math
could be put 4 to a page), and give the studentearopm for the answers.
Use a highlighter to highlight spaces for answers.
Provide alternate formats for completion of worletisgoral, m-c, use of word
banks, sentence completion, etc.).

Assessments
Highlight the directions to the test so that thedsht will focus on them.
Highlight important sections of a book to help stedent study.
Provide the student with a written outline of thaterial that will be covered on
the test.
Provide the student with short tests and try taciessay tests.
When assessing skills, be aware of the studenggemskills development.
Allow the student to actively move during assesdsid€lvalk, jump, chew gum.)
Make the center areas easily accessible duringiti@mtimes.

Projects
Use samples or pictures of finished projects tmstie student what needs to be
done.

Allow the student to work with a peer.
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Provide visual cues of various elements/tasks witié project.
Allow the student to prepare/tape presentatiorerdtian having to do it “live”.
Provide schedule of steps to be completed in coseuence.
Reports
Provide an outline for the student to work withifro
For oral reports, allow the student opportunitepractice and role play.
Reading
Read to the student: Poetry, songs, etc. with gtroythm and rhyme can be
more effective.
Allow the student to listen to the story or chaptertape (as tolerated) to reduce
external stimuli.
Provide choices of reading materials.
Encourage students to explore into new topics.
Reduce amount of graphics in reading materialtisslents who are visually
distractible.
Writing
Slant board can provide compensation for vestildifficulties. Use commercial
or homemade (4” binder).
Use letters of various textures such as plastiodyor foam. This allows student
to feel the letters.
Allow the student to use a vibrating pen/weighted/felt tip pen.
Allow the student to use raised lined paper toaase proprioceptive input to cue
for line usage.
Allow the student to use a word processing compategram whenever possible.
Allow the student to write about favorite topicsemever possible.
If a student has an aversion to handwriting, let Ho the work using a keyboard
solution or by tape recording the work.
Encourage text to speech, color adjustment, ibdisins, etc. to motivate the
student to write.
Drawing

Use adaptive writing utensils.
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Use a variety of drawing utensils. (Markers, painthes, stamps.)
Provide a variety of textures under the paper ¢wige the student with feedback
as opposed to the flat surface.
Groups
Require the student to stay in the group for thvides that are meaningful.
Provide the student with a transition warning befgroup activities begin. Allow
the student to leave the group before becomingréiesl.
Provide the student with a sequence for activ{tiegten or pictures).
Make sure the student can complete the activitgpeddently before moving to
the shared activity group situation.
Notetaking
Allow a peer to photocopy the class notes to shéatethe student.
Allow the student to tape record the discussiotiiec
Provide the student with an outline of the classuassion.
Allow the student to access a computer to takesnote
Presentation
Accept oral answers, taped or video presentaticienads.
Give the student a written outline of what is expdand a sample of a finished
product to follow.
Allow presentation to be delivered in small chutdkgelp with anxiety.
Computers
Place the keyboard close to the screen so thattreipe seen simultaneously.
Use a roller ball/tracking ball with a separatetbattrack ball mouse).
Allow the student to use software and equipmeritdfian helps reduce visual
distractions. Could use enlarged adhesive letieis keyboard.
Encourage the student to wear headphones to mmidstractions and
maximize clarity of sounds.
Consider the use of bold key labels and primanpkayds in ABC order if
keyboard awareness skills are not developing uki@gtandard equipment.
Use a desktop security program to prevent the studem accessing prohibited

areas while completing schoolwork.
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Make sure monitor is at eye level.
Make sure the mouse and keyboard are accessibla #mel proper height.

N\ e B

wExample
A student in an A/V Technology and CommunicatioadgPam that has a classification of
autism and has been exhibiting some distractilalitgt lack of social interaction in the
classroom. When asked to work with others on gpopects, the student will go to a
desk and put his head down. After a meeting wighstiudent, it is agreed that when the
student is distracted or the teacher notices hbasstudent will be cued by the teacher to
focus. When working in cooperative groups, the stiiavill work one minute longer
each time the group meets. The teacher will sigih&n the minute is up.

EAF-BLINDNESS

wDefinition
Deaf-blindness is defined as, “concomitant heaaingd visual impairments, the
combination of which causes such severe commuaitatd other developmental and
educational needs that they cannot be accommontespécial education programs
solely for students with deafness or student withdness.” "Deaf-blindness" hearing
and visual impairments is a combination that mayseaevere communication,
developmental and/or educational problems. Theskests cannot be accommodated in

special education programs solely for students déidifness or blindness.

Deaf-blindness is sometimes known as dual sensgrgirment or multi-sensory
impairment, and is more than a combination of Viama hearing impairments. It is the
condition of little or no useful sight and little no useful hearing. As with the word
"Deaf," it can be capitalized to indicate thasiticulture; some prefer the spelling

"DeafBlind". Deafblind people are not the samemakviduals who are either deaf or
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blind. With over 70 possible causes for deaf-blegh) researchers have found two

distinct categories for deaf-blindness: either tasycongenital or they are acquired.

wCharacteristics
The characteristics of individuals with deaf-blieds include cognitive difficulties such
as the inability to perform basic academic tasksdifficulty in performing functional
life skills. Communication difficulties include dii€ulty with spoken language and
limited vocabulary. Students often exhibit behayimblems that include low tolerance
and frustration levels, difficulty in age-appropedehavior, adjusting to change, and
inappropriate behaviors. Behavior may manifestfitgigth the following: environmental
mobility, vision, hearing, physical-motor skillstbopedic problems and/or cerebral
palsy, seizure activity, eating, bowel/bladder colptand self care.

wAccommodations
The ways in which accommodations are planned tatestts with deaf-blindness will
vary based on the degree of hearing and vision thesage of the student at onset of
impairment, cognitive abilities, communication mpdad/or any other associated
disabilities. The environment of learning may nekdnges in order to accommodate the
student with deaf-blindness.

| & keting,
’,I :'*_ \ Sales & Service

The majority of people with sight and hearing inmpents have had both sight and

wExample

hearing throughout most of their lives, and experésl a loss of those senses through

illness, injury or age. Most people with acquiregghsand hearing loss retain some useful

sight and/or hearing. Some people have congeratdheéss and acquired blindness (such

as glaucoma or cataracts) or vice-versa. In a MiadxeSales and Services Program,
Melissa is a student who has been deaf her whelaid recently lost most of her vision
to a viral infection. As part of her classroom @dare, Melissa has a student from her

home school that teams with her and knows sigrniage. She signs in Melissa’s hand,
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so that Melissa can feel what she is saying. Thehter works with Melissa, her parents,
and her peer tutor to make sure she has all déisens translated into sign and

accommodations are made so that the lessons @ss#ie for Melissa.

e ——————— ——— T —————— |

I Intellectual Disability

wDefinition
People are classified as have intellectual diggihilhen they have certain limitations in
mental functioning and in skills such as communicatingirig care themselves, and
social skills.Intellectual disability is caused by a variety a€tors that include genetic
conditions, problems during pregnancy, problentsirét, and health problems (such as

having diseases like measles or meningitis).

wCharacteristics
They are likely to have trouble learning in schddiey will learn, but it will take them
longer. There may be some things they cannot Iddmalimitations associated with
intellectual disabilities will cause a studentearn and develop more slowly than normal.
Students with intellectual disabilities may takeder to learn to speak, walk, and take

care of their personal needs such as dressingingea

wAccommodations
Accommodations for individuals with intellectuakebilities can be divided into those
for students with mild to moderate ID and thosénsievere to profound IDRemember
that it is important to consider the individualdgat needs when selecting any

accommodations.
For Mild to Moderate Intellectual disabilities:

- Do not use complex sentences with a person whergatly slow.
- Concentrate on concrete ideas and skills. An idd&i with intellectual

disabilities often has trouble with abstract concepts.
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- Make instructions clear and concise. Break direstidown into small steps or
tasks.

- Demonstrate whenever possible. Showing is oftereratiective than telling.

- Be patient, persistent, and consistent.

- Provide warmth and acceptance. Promote a sensewfity through a smile,
words of praise, or physical expressions of aféecti

- Show respect. Do not be condescending. Talk tinthieidual as a person; talk to
an adult as an adult, not as a child.

- Don't have low expectations for a person with letzlal disabilities. Given
training and support, a person with retardation can be giyrédmployed and
totally integrated into society as a valuable, dbating member.

For Severe to Profound Intellectual disabilities:

« Use the accommodations listed above.

- Do not react with pity, anxiety, or a variety ohet negative emotions when first
meeting a person with a severe handicap.

- Use age-appropriate conversation.

- Use age-appropriate activities.

« Include these individuals in community and famityiaties

wExample

The CTE teacher has a student with a diagnosismfeoline intellectual disabilities. In
orderto assist the student with some learning challengbss class, the teacher is patient
and offers assistance when necessary. Whenever pofisghieacher provides other
opportunities to learn classroom material and hastudent work with others to
understand the material. Ben is in a STEM Clustegiam and is working with his peers
to learn how make a presentation to a large grAgart of his accommodations, Ben’s

teacher gives him extra time to learn what is negljiteams him with another student to
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assist when the teacher is not available, and bakBep cue cards in his pocket in case
he gets “lost”. Ben feels more confident and alwags a system to fall back on if he

should become confused.

e ——————— ——— T —————— |

0

“ RTHOPEDIC IMPAIRMENT
wDefinition
According to the Individuals with Disabilities Ecaton Act (IDEA),
an orthopedic impairment is a severe impairmeritdtigersely affects
a student’s educational performance. The term dedumpairments
caused by a congenital anomaly (e.g. absence & stember, etc.),

impairments caused by disease (e.g. poliomydhitise tuberculosis,

etc.), and impairments from other causes (e.gebealpalsy,

amputations, and fractures or burns that causeamotes).

wCharacteristics
Orthopedic impairments include those that are geaed by sickness or accident. These
can be a birth defect of some type (congenital atgnor impairment from some other

cause (amputation, cerebral palsy, burns and frestu

wAccommodations
There are some general suggestions that shouldobsidered and fall across multiple
categories. Some might call these “common sensg”we sometimes forget about them.

Consider:

Accepting the fact that a disability exists. Nokmawledging this fact is not

acknowledging the person.

Changing room furniture can cause problems formteidual with limited sight or
with orthopedic disabilities. Discuss changes witidents before.

Ask the student to tell you when they anticipatead for assistance.
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Don't lean on a student’s wheelchair and only ptughen asked. The chair is a part
of the body space of the student who uses it.

Encourage students who use crutches or canespdte® within easy reach and
make such a space available.

Have custodians keep floors clear of liquids arat dll possible use non-skid floor
polish for students who use crutches and wheelkehair

Use a tape recorder as needed if writing is difficu

Speak directly to the student with a disabilitynidentially, as you would other
students.

Students should be encouraged to talk confideytth their instructors during the
first week of classes to discuss their functionfllodiities and needs, and to talk
about ways to accommodate.

Using a wheelchair when the person can walk wighdid of cane(s), brace(s), crutch
(es), or a walker does not mean a student is “fegjrthe degree of disability. It may
be a means to conserve energy or move about maidyqu

When it appears that a student needs help, askii€sn help. Accept a “no thank
you” graciously.

When talking to a student who uses a wheelchaimiare than a few minutes, sit
down or kneel to place yourself at that studentéslevel.

Always plan any field trip in advance to ensureessioility.

Sensitivity to these words such as “walking” orfning” is not necessary. Students

who use wheelchairs use the same words. (adapiedifest Virginia University,

, vernment & Public
Fiiui Administration

wExample
Jimmie is a student in Mr. Wang’s Government anblielAdministration Cluster
Program and has Cerebral Palsy. When studentsadtigal exercises, or out of their

seats for long periods of time, Jimmie may go andtsis desk until he feels strong
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enough to participate. His disability makes his sroent hard at times and he frequently
becomes fatigued. Jimmie’s IEP states that he oahid when needed and his IEP gives

him extra time to complete assignments as a result.

e ——————— ——— T —————— |

N

Il‘,PEECH OR LANGUAGE IMPAIRMENT

wDefinition
This student with a speech or language impairmasahproblem in communication and
related areas. Speech and language disorderdagfablems in communication and
related areas such as oral motor function or cbritos can range from simple sound
substitutions to the inability to understand or lasgjuage or use the oral-motor
mechanism for functional speech and feeding. S@useas of speech and language
disorders include hearing loss, neurological dissdbrain injury, intellectual
disabilities, drug abuse, physical impairments aghleft lip or palate, and vocal abuse

or misuse. Frequently, however, the cause is unknow

wCharacteristics
With over one million students with speech or laaggiimpairments, this disability
affects one of every ten people in the U.S. Charastics can include impaired

articulation, language impairment, stuttering, oice impairment.

wAccommodations
Allow multiple ways in which the student can exes fulfill assignments including
electronic devices, sign language, or computerttegpeech. Using other forms of
assessment that can include writing, demonstratmagworking with others to show

knowledge of the subject.
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%ufamﬁ ng

A new student, John, in the Manufacturing ClustelgPam stutters and other students

wExample

frequently make fun of him. The teacher asks Jaiwm $he can assist him in class. In
order to both assess how the John is doing andiiavevork on speech, John gives a
signal to the teacher when he believes he can arssgueestion without stuttering, and
for other instances when the class orally givepanses, John writes his responses on a
piece of paper. In going by John’s desk, the teache quickly determine if John is

following the discussion or is lost.

ISUAL IMPAIRMENT

wDefinition

The individual with visual impairment can have parision or be totally blind
(classification includes those who are partialghsed and those who have low vision).

Even if vision is corrected, this can impact thedeht's educational performance.

wCharacteristics
The severity, type of vision loss, age when it @s@nd functioning level of the student
can all have an impact on learning. Loss or lackazial skills may be due to the

inability to determine nonverbal cues. Independanag also be an issue.

wAccommodations
Accommodations can include setting (lighting, rommangement, proximity to tools and
equipment), specialized equipment, and technologlye form of computers and audio

equipment, and working with peers.
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@5‘,1 o

Having a new student in the Finance Cluster Prodhatis almost totally blind, the

teacher asks the new student, Elizabeth, whatebdsnin order to be successful in the
class. Elizabeth states that she needs help withtaking and moving around in the
class. Another student offers to take notes fardbleth and before class begins, she

comes in to familiarize herself with the room laidDnce class begins, students are

divided into cooperative groups and peers work withstudent who has limited sight to

e

—_— "
ﬁ 7 EAFNESS
wDefinition

Hearing impairment is defined by IDEA as "an impaent in hearing, whether

ensure she has access to the curriculum. The atstralso provides copies of lessons or

handouts before class on an as-needed basis. &livadn take them home or use them
with her reader-pen to understand the lesson béfréaught.

permanent or fluctuating, that adversely affeathill's educational performance.”
Deafness is defined as a hearing impairment soesdvat the student is impaired in
wCharacteristics

processing linguistic information through heariwith or without amplification.”

It is useful to know that sound is measured bloiisiness or intensity (measured in units
called decibels, dB) and its frequency or pitchgdmeaed in units called hertz, Hz).

Impairments in hearing can occur in either or keo#as, and may exist in only one ear or
in both ears. Hearing loss is generally descrilseslight, mild, moderate, severe, or
profound, depending upon how well a person can teaintensities or frequencies most
greatly associated with speech. Generally, onlidotm whose hearing loss is greater

than 90 decibels (dB) are considered deaf for thpgses of educational placement.

There are four types of hearing loss. Conductivaihg losses are caused by diseases or

42
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obstructions in the outer or middle ear (the cotiduagathways for sound to reach the
inner ear). Conductive hearing losses usually affkérequencies of hearing evenly and
do not result in severe losses. A person with @gotive hearing loss usually is able to
use a hearing aid well or can be helped medicalguagically.

Sensorineural hearing losses result from damatjestdelicate sensory hair cells of the
inner ear or the nerves which supply it. Theseihgdosses can range from mild to
profound. They often affect the person's abilithéar certain frequencies more than
others. Thus, even with amplification to incredsedound level, a person with a
sensorineural hearing loss may perceive distodedds, sometimes making the

successful use of a hearing aid impossible.

A mixed hearing loss refers to a combination ofdrartive and sensorineural loss and
means that a problem occurs in both the outer ddimiand the inner ear. A central
hearing loss results from damage or impairmerttéaerves or nuclei of the central
nervous system, either in the pathways to the lmain the brain itself.

wAccommodations
Accommodations can include:
Occupy classrooms that are not located near fretyugsed and noisy common
areas such as the cafeteria, gymnasium, or adnaitiigt offices.

Reduce background noise and improve acousticsutyirsip classroom doors and
windows and quieting air rush sounds from air aeaktimg ducts.

Add carpet, window treatments, or acoustical walliieg coverings to absorb
sound.

Reduce noise from furniture scraping on hard seddoy attaching tennis balls to
the legs of students' desks and chairs.

Fully light the classroom for optimum viewing oftleducator and other students.

Arrange seats for optimum viewing of the educatat ather students (front row
if preferred or consider an open classroom arraegésuch as a “U” shape).

Provide visual and audible alarm systems.
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Ferce I'.'Z.:.l.'-'-i.'--'_..
Enginesring & Mathematics
L

Jesup has a hearing loss and is in Mr. JohnsorEvSCluster Program. During lecture,

wExample

Mr. Johnson has Jesup sit at the front of the dadse can read Mr. Johnson’s lips. Jesup
has explained that he finds this very useful andlamnate form of getting class notes.

Mr. Johnson also supplies copies of some lessars pleth key words, so Jesup will
understand without hearing Mr. Johnson’s emphastt® main concepts and

terminology.

==/MOTIONAL DISTURBANCE

wDefinition

Many terms are used to describe emotional, behaviomental disorders. Currently,
students with such disorders are categorized aadnan emotional disturbance, which is
defined under the Individuals with Disabilities Edtion Act as follows:

"...a condition exhibiting one or more of the follmg characteristics over a long period
of time and to a marked degree that adverselytafgechild's educational performance--
(A) An inability to learn that cannot be explained biellectual, sensory, or health
factors.

(B) An inability to build or maintain satisfactory imgeersonal relationships with peers
and teachers.

(C) Inappropriate types of behavior or feelings undenmal circumstances.

(D) A general pervasive mood of unhappiness or denessi

(E) A tendency to develop physical symptoms or feass@ated with personal or school
problems. There should be evidence that the stisdeethavior is not the result of a

temporary reaction to home, school, or communttyasions.
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w-Characteristics
The causes of emotional disturbance have not laegjuately determined. Although
various factors such as diet, brain disorder, sttesredity, and family functioning have
been suggested as possible causes, research Isa®wotany of these factors to be the
direct cause of behavior or emotional problems. &ofithe characteristics and

behaviors seen in students who have emotionalrdetees include:

Hyperactivity (short attention span, impulsivengss)
Aggression/self-injurious behavior (acting outhtigg);

Withdrawal (failure to initiate interaction withlwars; retreat from exchanges
of social interaction, excessive fear or anxiety);

Immaturity (inappropriate crying, temper tantrumpgor coping skills); and

Learning difficulties (academically performing belgrade level).

Individuals with the most serious emotional disturbes may exhibit distorted thinking,
excessive anxiety, bizarre motor acts, and abnamoald swings. This can also be

identified as severe psychosis or schizophrenia.

Many students who do not have emotional disturb&ntay display some of these same
behaviors at various times during their developmiemnt would not be classified as
having emotional disturbance since the behavi@saated with emotional disturbance

will continue to occur over long periods of time.

Suggestions for CTE teachers who work with learmgtis emotional or behavioral
problems include being consistent with rules, cqusaces, expectations, and standards;
work with the special education department andifoeroteachers to develop positive
behavior support and reinforce student strengtiosige structured tasks; provide
meaningful and concrete examples; do not over $tit@uallow those who are
hyperactive to move around; use programmed leamigttpods and individualized
instruction; give clear directions; give nonverbags for inappropriate behavior; get

advice if the student is on medication; and, dtake things personally if the student acts
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out (adapted from Sarkees-Wircenski & Scott, 2003).

wAccommodations
Individuals with emotional or behavioral disordees exhibit a broad range of
behaviors. It is important for accommodations t@pecific to the reason for the
behavior. For example, it may be determined tteitident who acts out does it when
being asked to do math problems. The student ipnodicient at math and acts out
behaviorally to avoid doing any. Once it is deterea that the underlying issue is a lack
of proficiency in math, accommodations can be im@eted that can address it and

subsequently the behavior.

Some types of accommodations for learners with iemaitor behavioral disorders can
include:

Verbal reinforcement

Nonverbal reinforcers (eye contact, voice, signals)

Use warning cues that are nonverbal and solelydmtvthe student and you

Remove the learner from the situation

Ask for a timeout or conference with the student

Express that you care and would like to help

Allow the student to explain

Give the student an opportunity to calm down.

Consider that using negative reinforcement, blaggngcizing and punishment are the

least effect strategies you can use.
_‘H-
(" nufacturing

Jerry comes into the Manufacturing Cluster Progaagry and ready to act out. In

wExample

Jerry’s ARD meeting, it is determined that the ogais due to bullying that is occurring
on the bus ride to the CTE complex. While the sthad bus driver may address the

bullying that is occurring on the bus, there wiill e instances when the Jerry comes in
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angry. This can be very hazardous in the classs®iting. On those days, Jerry will
signal the teacher and ask for permission to gmtan errand. Once the Jerry returns, if
he is still upset, he will quietly ask to go an@ak with a counselor. By changing the
setting, the CTE teacher can try and address tldest's concerns so that learning may

occur.

-ULTIPLE DISABILITIES

wDefinition

People with severe disabilities are those whoticadilly have been labeled as having
severe to profound intellectual disabilities. Thpseple require ongoing, extensive
supportin more than one major life activity in order taf@pate in integrated
community settings and enjoy the quality of life availablgtmople with fewer or no
disabilities. They frequently have additional digaibs, including movement

difficulties, sensory losses, and behavior problems

wCharacteristics
People with severe or multiple disabilities mayibkha wide range of characteristics,
depending on the combination and severity of digeds, and the person’s age. There

are, however, some traits they may share, including

Limited speech or communication;

Difficulty in basic physical mobility;

Tendency to forget skills through disuse;

Trouble generalizing skills from one situation tw¢her; and/or

A need for support in major life activities (e.damestic, leisure, community use,

vocational).

wAccommodations
Related services are of great importance, and thedisciplinary approach is crucial.
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Appropriate people such as speech and languagspibts, physical and occupational
therapists, and medical specialists need to warkety with classroom teachers and
parents. Because of problems with skill generabnatelated services are best offered
during the natural routine in the school and comityuiather than removing a student

from class for isolated therapy.

Frequently, classroom arrangements must take arisideration a student’s needs for
medications, special diets, or special equipmedapiive aids and equipment enable
students to increase their range of functioning.dxample, in recent years computers
have become effective communication devices. Giltsrinclude: wheelchairs,
typewriters, headsticks (head gear), and clampdifred handles on cups and
silverware, and communication boards. Computermedmunication equipment and
specially built vocational equipment also play irtpat roles in adapting working

environments for people with serious movement ations.

wExample
It is important to remember that when a studenbissidered for classification with a
disability, it needs to be shown that they needises to assist them in the learning
environment. If a student has multiple disabiliti®se that impair the student’s ability
to have the same education as anyone else are¢kdtmt should be addressed in the
IEP/ARD meeting. A student in Mr. Cagle’s Architext and Construction Cluster
Program has multiple disabilities. He has a cogaitielay (where he needs more time to
respond to requests), Tourette’s Syndrome (maeddsy multiple facial and leg tics),
and Obsessive-Compulsive Disorder (OCD). The stisl#8P identifies the need to wait
longer for responses and provide cues when preptoitransition to new topics.
Although the student has Tourette’s, there are adifications or accommodations that
need to be made as a result. The student’s OCot specifically addressed in the IEP,
but when Mr. Cagle feels that other students acetneng frustrated with that student or
if they do not get a concept because they areifigabo much on one area, Mr. Cagle

redirects the student or specifically asks themutoan errand for him. He is considering
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bringing it up at the next ARD meeting, but what$idoing so far seems to work and the

student is really excelling in his class.

-  ——e—e—e—e—e—_——————"

(ITHER HEALTH IMPAIRMENT (OHI)
w-Definition
The student who has a disability classificatio®tiier Health Impairment has limited
strength, vitality, or alertness, including a héggied alertness to environmental stimuli,
which results in limited alertness with respedhi® educational environment. This is
either due to chronic or acute health problems siscittention deficit disorder or
attention deficit hyperactivity disorder, asthmabetes, epilepsy, a heart condition,
hemophilia, lead poisoning, leukemia, nephritigumatic fever, and sickle cell anemia.
The student’s educational performance can be aelyaaffected. Other health
impairments mean having limited strength, vitatityalertness, including a heightened
alertness to environmental stimuli that resulinmted alertness with respect to the
educational environment. In order to qualify fastbategory, there are two main
components:
A chronic or acute health problems such as asthttention deficit disorder
or attention deficit hyperactivity disorder, nepistidiabetes, epilepsy, a heart
condition, hemophilia, lead poisoning, leukemiaumatic fever, and sickle
cell anemia;
That health problem must adversely affect a stusleducational

performance.

wCharacteristics
The most frequent categories under which studerdBfg for services as OHI are
attention deficit disorder (ADD) and attention @éfhyperactivity disorder (ADHD).
These conditions naturally lend themselves to tHé @assification in that both are

characterized by an inability to focus, pay atmmtr there is distractibility. This can




5C

also include impulsivity and, as stated before, adwersely affect educational

performance.

The student’s disability must have an impact ot thi@des for them to be considered for
services under OHI. In a U.S. Court of Appeals toase, a student who had asked for
special education services did not qualify bec@usas determined that the student’s
delinquent behavior was the result of drug andradtase, rather than any type of
emotional disturbance, ADHD, or other disabilitynyAnegative impact on educational
performance must be caused by a student’s disafdither than something like drugs

and alcohol) to qualify them for services.

wAccommodations
When working with students who are identified aslQ#y to be flexible and consider
options if the student may miss class due to clkroonditions. Some typical
accommodations are extended time, assignmentperotan audio format, and an

environment that has few distractions.
T
\I;' Hformation
Technology

A student in Ms. Harrell's Information Technologyu€ter Program has a chronic health

wExample

condition and will be absent for several weeks fdass. This is continually putting this
student behind in assignments and instruction.rAiteARD meeting, it is determined
that an outline of the lesson(s) should be furddbehe student. The instructor can
furnish a recording of classes or send lessorsetstudent to review outside of the
classroom setting. Ms. Harrell decides that ontingts and emails can keep the student

in touch with what is happening in class so hefs¥es not fall behind.
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RAUMATIC BRAIN INJURY

wDefinition

This condition identifies a student as having tratiobrain injury that can cause
a partial or total functional disability or impaiemt, and can affect the student’s
educational performance. According to IDEA, TraumBrain Injury is

“...an acquired injury to the brain caused by aemal physical force, resulting
in total or partial functional disability or psycémcial impairment, or both, that
adversely affects a child’s educational performaite term applies to open or
closed head injuries resulting in impairments i onmore areas, such as
cognition; language; memory; attention; reasonafigtract thinking; judgment;
problem-solving; sensory, perceptual, and motdites; psycho-social behavior;
physical functions; information processing; andegje The term does not apply
to brain injuries that are congenital or degeneeatdr to brain injuries induced by
birth trauma.” [34Code of Federal Regulatio®800.7(c)(12)]

w-Characteristics

Individuals with TBI often go undiagnosed, so itngortant to determine if a
student has had any strikes, blows or jarringwmatld cause the brain to be
injured. Since there may be no obvious outer iagjrihese are sometimes not
found until the individual reports experiencing nawy behavioral, and other
issues that were not manifested before. Signsrdnde changes in physical
skills (talking, seeing, hearing, other sensesgnges in thinking (sort or long
term memory), and social or behavioral problemsd@its may experience
depression, anxiety, mood changes, inability tarobtheir emotions).

Head injuries can cause changes in one or moteedbtlowing areas: thinking
and reasoning, understanding words, rememberingshpaying attention,
solving problems, thinking abstractly, talking, beng, walking and other

physical activities, seeing and/or hearing, anthieg.
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w-Accommodations
Planning is extremely important in assisting stugevho have experienced a
traumatic brain injury. The effect of the injury ynae lifelong or temporary. Each
student must be evaluated independently and tdaoational needs carefully
considered. Work with the student’s parents andratBP team members and

document student progress in class.

Specific strategies and accommodations that cast @asslude giving the student
more time to finish their work, scaffolding insttion, give more examples, check
learning, maintaining consistent routines, redudiisgractions, and consider that

the student may tire easily and need to rest.

.i_: iness, Management
M;) l & Adminim%n
M

A student in the Business Management and Admitistr&luster Program

w-Example

suffers a damaging blow to their head over the wedkvhen they fall backward
out of a two story window. The student suffers friveguent fatigue and memory
loss. When the student returns to class, the |1& teas already met (with the
student as part of the team) and determined tkagttident will need to have the
class lessons furnished in advance and will besi@ssby a peer in completing
assignments and getting to and from class. Thed&f agrees that, due to the
progress the student is making, accommodationdeithade in providing the
student more opportunities to learn the materidlramchanges will be made at
this point to formal class assessments. The CTéherawill monitor student
progress to determine if there needs to be a charthese accommodations.

ﬁ IMITED ENGLISH PROFICIENT
w-Definition
Students, who have a limited ability to read, speake, or understand English and who
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do not speak English as their primary languagebeatonsidered limited English
proficient, or "LEP."

wCharacteristics
Characteristics of students who are LEP includicdity in learning both core academic
content and specialized content. Learning vocapwaad problem-solving skills can
provide unique challenges. These students typi¢aillynot always) come from a home
where English is also the second language or malgenspoken at all. This student is

often quiet in class and not willing to speak auswggest a “wrong” answer.

Accommodations
Accommodations for LEP students should include mnooimg for comprehension,
organizing content to provide more opportunitiadéarning, assessing in different ways
(simplified, with key words and pictures), usingeptutors and parent volunteers, using
authentic assessments and rubrics. The CTE teachewish to consider using elements

of sheltered instruction or having a parent volanteanslate key words into the student’s

[ iness, Management
o M| & Administration

The CTE teacher has a new student who is strugggitearn the terminology in the

first language.

wExample

Business Management and Administration Cluster@ragbut is trying very hard and
has emphatically indicated their wish to be indlass and participate as needed. The
teacher decides to try several strategies to helgtudent learn the material. First, the
teacher teams the student with a peer who als&splea student’s native language and
English. This student works with the LEP studentrapslating material in class. These
two students are part of a group of four studertts do cooperative projects together.
The other two students are both English-only spsatixet very helpful to others. Next,
the CTE teacher takes their next lesson and tri@sslanto the student’s primary
language either through a web-based translatioicelev by using a parent volunteer.
The teacher develops an assessment that idenfifiesy terms that the student needs to
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learn in the lesson and the student must be abdieitify those terms in English. Finally,
the teacher shows the student how to use a conpamstator and for written
assignments, allows the student to translate thaik online. Once translated, it must be

translated back and the student must read it ermé@te if the translation works.

CONOMICALLY DISADVANTAGED
Definition
An individual who is classified as economicallyativantaged receives financial support
in the form of welfare or has a family income tlsaiower than the poverty level. This
can include individuals classified as homelessanfiee and reduced lunch. This is
determined by the latest data on low income levated on the US Department of
Commerce or Department of Health and Human Ser{idsenski & Scott, 2003).

Characteristics
Individuals who are economically disadvantaged daciude individuals who are
homeless (those who lack a regular, fixed adequedglence or live in a temporary
residence, automobile, public place or are shelttgse whose families are on public
assistance and below the poverty line and quadifyree and reduced lunch.

Accommodations
Students who are considered economically disadgadteay need some time at the
beginning of class to change their clothing or clep. Extra time for this gives the
student a sense of dignity. Understanding thasthdent may be hungry or overwhelmed

emotionally and need a place to feel safe is ingmbrt
Allowing the student to come early or work aftehsal may help them complete work

that they do not have the opportunity to do outsidschool or they may not have the

proper tools for doing it.
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Example
A student comes into the Finance Cluster Prograsirhas a distinct odor. The CTE
teacher learns that other students call this stdd@nky” and that their parents only
allow this student to shower once a week. To a#sesstudent in maintaining their
dignity, the CTE teacher keeps an extra set ohtigtat their desk and allows the

student 5 minutes at the beginning of class to gshvand change clothes if needed.

Extra food bars are kept in the teacher’'s cabmease the student is hungry. As a result,

the student enjoys the class more and feels actepte




