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Big Ideas/Enduring Understandings Essential Questions TEKS Resources 
15A, 15B, 15C, 
15D, 15E 
18Ai, ii, iii 

ELPS 

Genre Characteristics/Attributes 
1. The specific purpose of explanatory writing is to explain. 
2. Explanatory pieces explain 

 How/Why something is done 
 How/Why something is 
 How/Why something works 
 How/Why one becomes  
 How/Why it happens 

3. Explanatory writing may be organized by different text 
structures: descriptive, sequence, comparison, cause 
and effect, problem and solution. 

4. Explanatory writing can be organized using one or more 
of the organizational structures embedded within the 
text. 

5. The author may share thoughts, feelings, opinions, 
ideas and schema to help explain the “how and why.” 

6. Explanatory text is written for a specific audience. 
7. Explanatory writers explicitly define a central idea 

about the topic. 
Craft 
8. Explanatory writers get ideas from their lives, their 

passions, and the books they read. 
9. Explanatory writers write about a variety of self-

selected topics. 
10. Explanatory writers have a plan about how and where 

they are going to specifically place their central idea. 
11. Explanatory writing reflects the author’s voice. 
12. Explanatory writers use supporting sentences including 

facts, sources, examples, quotes, content vocabulary, 
explanations and details that sustain the central idea. 

13. Explanatory writing includes a meaningful concluding 
statement. 

14. Explanatory writing is tailored to the audience through 
purpose and tone. 

15. The language is precise, descriptive and reflects the 
central idea of the piece. 

Writing Process 
16. Explanatory writers write multiple rough drafts. 
17. Explanatory writers  revise and edit their writing. 
18. Explanatory writers  publish their writing using a 

variety of formats and media. 
19. Explanatory writers  reread writing often. 

How will I choose what to write about? 
 
What can I read that is like what I want to 
write? 
 
How will I use mentor texts to guide my 
writing? 
 
How will reading and discussing explanatory 
text characteristics help me write an 
explanatory piece? 
 
What kinds of examples, vocabulary, facts, 
and details will I choose that will help 
readers? 
 
How will I decide which audience to explain 
this to? 
 
Will conferring with my teacher help me? 
 
What is the main idea or message I want my 
audience to understand? 
 
How and when will I explicitly or clearly 
define (state) my topic? 
 
Can the reader easily identify and understand 
my central idea? 
 
What will I learn from reading and talking 
about my writing with others?  
 
Are my supporting sentences important to 
my central idea? 
 
What is the best way to introduce this piece 
of writing? 
 
What is the best way to conclude this piece 
of writing?  

1C,E, 3E,  
5B, D,F,G,  4F 

Professional Books 
 
Nonfiction Mentor Text by Lynne 

Dorfman and Rose Cappelli 
 
Nonfiction Craft Lessons by Joann 

Portalupi and Ralph Fletcher 
 
Study Driven by Katie Wood Ray 
 
The Qualities of Writing by Ralph Fletcher 
 
The No-Nonsense Guide to Teaching 
Writing by Davis & Hill  
 
Units of Study by Lucy Caulkins 
 
Breathing Life into Essays by Lucy 

Calkins 
 
Crunchtime by Gretchen Bernabei 
 
Technology Resources: 
www.tweentribune.com 
http://kids.nationalgeographic.com/kids 
http://www.sikids.com/kidreporter/blogs 
www.choiceliteracy.com  
www.theminipage.com 
http://www.nationalgeographic.com/ngyoungex
plorer.com 
http://teacher.scholastic.com/activities/scholasti
cnews/index.html 
www.scholasticnews.com/ 
http://www.discoverygirls.com/ 
 
 

http://www.tweentribune.com/
http://kids.nationalgeographic.com/kids
http://www.sikids.com/kidreporter%20/blogs
http://www.choiceliteracy.com/
http://www.theminipage.com/
http://www.nationalgeographic.com/ngyoungexplorer.com
http://www.nationalgeographic.com/ngyoungexplorer.com
http://teacher.scholastic.com/activities/%20scholasticnews/index.html
http://teacher.scholastic.com/activities/%20scholasticnews/index.html
http://www.discoverygirls.com/
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“When I teach children to write essays, I first teach them to pay attention.  I teach them to collect bits of life – and then I teach them to take a leap of faith, 
declaring those bits to be precious, and then surrounding them with the thoughts and responses that make them significant.” 

Lucy Calkins, Founding Director of the Teachers College of Reading and Writing Project at Columbia University 
 

Explanatory writing naturally extends from our need to make sense of the world around us. Writing in an explanatory nature allows us to reflect on our experiences leading us to 
share our knowledge and ideas.  The purpose of this genre of writing is to produce pieces that clearly explain the “how or why” of a central idea.  In doing this, the author may 
share thoughts, feelings, opinions, and ideas.   Explanatory writing may be based on the writer’s personal knowledge and experience, or on information presented to the writer.  
Students will enjoy taking the reader on a “journey of thought” gleamed from both everyday and monumental life experiences. 
 
Students spend the first part of this unit immersed in clear examples of explanatory writing where they will read, notice, and share their observations.  It is essential for students to 
name the noticed characteristics of explanatory writing in order to try them out in upcoming weeks.       
 
Considerations: 
Create opportunities for students to hear and read quality explanatory writing.  In advance, teachers will need to compile a bank of clear explanatory pieces and have available 
multiple copies for students to refer to throughout the unit.  Students should have access to these pieces throughout the unit to envision the possibilities in their own writing. 
Students need opportunities to orally practice the art of explanatory writing and notice the differences from narrative storytelling. Text structure is a means for explaining the 
author’s central idea.  The teacher should choose pieces that contain a variety of organizational structures such as descriptive, sequential, comparative, cause/effect, and 
problem/solution.  Quality mentor texts often have more than one text structure embedded within the writing.   As with all writing units, the quality of student’s work depends on 
consistent, intentional conferencing during independent writing time.     
 
“Explanatory Writing All Around Us” 
Throughout the unit, students could look for explanatory pieces in the world around them (newspaper articles, magazines, websites, etc.).  Students could bring in examples to 
share with the class and possibly post on a bulletin board defining the central idea of what is being explained. 
 
Mentor Texts 
Before we can write expository texts well, we must first read, study, and name what we notice about nonfiction texts.  Through daily read-alouds during the immersion stage, 
students will gain exposure to nonfiction texts that may be revisited and used as models of good writing during this unit.  Students spend the first part of this unit reading, noticing, 
and sharing their observations about nonfiction writing. Take your time reading each story, noticing and embracing your reactions to the text.  What strikes you while you are 
reading?  What questions do you have?  Do you notice stories, paragraphs, sentences, or words that illustrate important aspects of writing?  Are there word combinations that 
delight your senses?  How did the author do that?  What elements make this an expository text?   
When choosing a mentor text, consider the following: 

 Is this text an example of the kind of writing students will do? 
 Does this text help students envision possibilities to emulate in their own writing? 
 Is this text a good example of what I’m teaching into? 
 The topic is one the kids can relate to and will spark ideas for their own writing. 
 The text is well written and provides many opportunities to teach the qualities of good writing. 
 Can this text be read in one read aloud? 
 Try to find a variety of topics (beyond animals) to show children the many possibilities of nonfiction writing. 
 Use your literacy library and choose some leveled texts.  These are familiar books for your students, plus your team members can each have a copy.   
 Include a magazine when choosing expository mentor texts.  Big Backyard and National Geographic Explorer are usually easy to find, have many nonfiction 

features and serve as good models.   
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FRAMEWORK FOR WRITING WORKSHOP 
TIME TO TEACH 

 
Mini-Lesson 

10 to 15 minutes 

Ongoing demonstrations are necessary to ensure that students have ideas for writing, expectations for quality, and an understanding of the elements of the genre so 
they apply them to their own work, and the knowledge and confidence to write independently. 
 
Demonstrations/modeling may involve one or more of the following, or any combination of these, depending on your purposes: 
Students are gathered up close and on the floor.  The way we start the workshop should set the tone for the rest of that block of time. 
 New focus lesson on one aspect of the genre 
 Teacher thinking aloud and writing in front of students, modeling what the students are expected to do 
 Reviewing a previous lesson from the previous day or days before 
 Sharing a piece of children’s writing that supports the lesson or work we’ve been doing in genre share 
 Reading and discussing a genre and its characteristics 
 Reviewing workshop routines or ways to use materials 

TIME TO PRACTICE 
 

Work & Practice Time 
30 to 40 minutes 

 Independent writing:  time for children to think, write, and talk about their writing either with classmates or with the teacher in individual conferences or 
guided writing groups 

TIME TO SHARE 
 

Sharing and Celebrating 
5 to 10 minutes 

 At the end of the workshop, children gather to share their work.  Typically, children who share are the ones the teacher has had individual conferences with 
that particular day.  These children share the teaching points and teach the class what they learned.   

 Students may share completed work with peers. 

Independent Work: Explain to students that when it’s time for independent writing, the first thing they should do is reread a little bit of what you already wrote the day 
before. Then you have two choices. You can keep writing on the same piece or you can start a new piece. If you want to continue with the same pieces, just write the date in the 
margins. Model this on chart paper. Have a poster ready to remind students what they need to do. 
 
Conferencing: Affirming Writers’ Efforts 
 Circulate the room, stopping to briefly talk with students. The following are typical comments: 

 Why did you choose this topic? Tell me the story. What is the important part you want to focus on? 
 Capture and celebrate the writing “gems.” Listen and look for writings “gems” – those words or phrases that are especially powerful. When a child says or writes one, 

may stop and draw everyone’s attention to what the writer has done well. This should continue every day. 
 
Assessment:  What students/teacher will complete as documentation of growth 
 What We Know About Writing   (genre) chart (pre-and post study) 
 Student work samples from beginning, middle, and end of study with anecdotal notes 
 Rough and final draft work 
 Reflection 
 End of unit rubric 

Writing Workshop Structure During Immersion 
(Framework is ONLY for Immersion) 

25 minutes for reading aloud and discussion Read mentor texts to the class.  Stop periodically to share thoughts, observations, or inquiries about text. 
15 minutes independent or small group work Optional activities can be done at the meeting area or students’ desks. 

10 minutes for a share Share work that was done or ideas that were discussed. 
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Suggestions for Mentor Text 

 
Comprehension Toolkit and Toolkit Texts: (Articles from Toolkit Texts are available 
in Spanish and English) 

 You Have a Choice Toolkit Texts Grades (4-5) 
 The Struggle for Equal Rights Toolkit Texts Grades (4-5) 
 Naming Hurricanes Comprehension Toolkit (short text) 
 Influential Advertising Comprehension Toolkit (short text) 
 Swim School  Toolkit Texts Grades (4-5) 
 Fighting Fire from Head to Toe  Toolkit Texts Grades (4-5) 
 Breathing Underwater Toolkit Texts Grades (2-3) 
 How Computers Work  Comprehension Toolkit (short text) 

 
Thank You, Sarah: The Woman Who Saved Thanksgiving by Laurie Hale Anderson 
Workshop by Andrew Clements 
Stealing Home: Jackie Robinson: Against the Odds 
Teammates by Peter Golenback 
First in the Field: Baseball Hero Jackie Robinson by Derek Dingle  
Animal Dads by Sneed B. Collard lll 
 
Dorling Kindersley Reading Series  
EyeWitness Books  
Biographies  
Sea of Ice by Monica Kullig or other appropriate chapter book  
Snowboarding by Jackson Jay or other appropriate chapter book  
China the Land by Bobbie Kalman or other non-fiction book with headings  
National Geographic magazines  
Ranger Rick magazines  
People magazine  
Time or Newsweek magazine  
Bird by Bird by Anne Lamott  
The Bone Detective by Donna Jackson  
Brain Surgery for Beginners and Other Major Operations for Minors by Steve 
Parker  
Deadly Animals by Martha Holmes  
Everglades by Jean Craighead George  
The Honey Makers by Gail Gibbons  
The Math Curse by Jon Scieszka  
“A Monster Hurricane” from Time for Kids  
1000 Facts About the Earth by Moria Butterfield  

Pond Year by Kathryn Lasky  
Predator! By Bruce Books  
She’s Wearing a Dead Bird on Her Head! By Kathryn Lasky  
Yukon River or Rio Grande by Peter Lourie  
Look to the North: A Pup Diary by Jean Craighead George  
I’m In Charge of Celebrations by Byrd Baylor  
Sanctuary by Mary Ann Fraser  
A Desert Scrapbook by Virginia Wright-Frierson  
Sketching Outdoors in Winter by Arnosky  
Sharks by Seymour Simon  
Watch Out for Sharks by Caroline Arnold  
Earthquakes by Seymour Simon  
Wildfires by Seymour Simon  
Big Cats by Seymour Simon  
A River Ran Wild by Lynne Cherry  
Letting Swift River Go by Jane Yolen and Barbara Cooney  
A Picture Book of Jesse Owens by David A. Adler and Robert Casilla  
 
Spanish Titles  
Caminos by Jose Marti  
Voces by Luis Valdez, Judith Baca and Carlos Jinlay  
Pasos by Rita Moreno  
Cuadros de me Familia in mi Familia by Carmen Garza  
Un paseo por el bosque Iluvioso by K. Pratt  
Life in the Rainforest/La vida en las selvas by Lucy Baker (MM)  
Mexico the Culture/Mexico: Su cultura by Bobbie Kalman  
La vida en los océanos by Lucy Baker  
La vida en los desiertos by Lucy Baker  
  
 
Be sure to include books as well as articles during the immersion week. 
Refer to Technology Resources website links (listed on the first page under 
Resources) for other articles. 

 www.tweentribune.com/node/867190 - backpack article 
 www.tweentribune.com/content/blacksmithing-beekeeping-out-

robotics (Blacksmithing, Beekeeping: Out; Robotics: In) 
 www.tweentribune.com/content/no-horse-teen-rides-jumping-cow 

 

http://www.tweentribune.com/node/867190
http://www.tweentribune.com/content/blacksmithing-beekeeping-out-robotics
http://www.tweentribune.com/content/blacksmithing-beekeeping-out-robotics
http://www.tweentribune.com/content/no-horse-teen-rides-jumping-cow
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WEEK ONE:  IMMERSION takes place across the week.  Although mentor texts will most likely be written in 3rd person, understand that explanatory writing can be written in 
the 1st person.  It can explain the author’s thoughts, feelings, ideas, and/or opinions and also share knowledge about a given topic. 
Look for opportunities during this week to notice/discuss the structures found in expository text.  You may find authors using more than one structure within one text to clarify 
their writing.  It will be important to make students aware (not teach at this time) of these structures and why the author may have used them  Be sure to mark in the mentor text 
(to access during the unit) and add to chart where these organizational patterns are noticed, and refer back to them during the unit. 
Common organizational patterns of expository text include:  

 Description -- features or characteristics of the topic are described. Some examples may be provided.  
 Sequence -- events or items are listed or ordered chronologically.  
 Comparison -- the subject or topic is compared and contrasted with other things or events.  
 Cause and Effect -- the author explains the cause of an event and the result.  
 Problem and Solution -- a problem is presented and solutions are proposed.  

Mini- Lesson-Day 1 
1. Explain explanatory writing 

 I’m going to talk to you about a new type of writing called expository.  That’s just a fancy word for nonfiction writing.  I bet you are familiar with expository writing 
already.  Some examples are: “How-To’,” books “all about”… (Sharks, frogs, guitars, etc.), and persuasive writing.  We are going to just focus on one type called 
explanatory writing.  Explanatory writing is nonfiction writing in which the purpose is to explain, “Not teach.”  We will be talking about this type of writing for 6 
weeks.  Make sure you are paying close attention because you will be writing like this!  These texts will act as your teacher for this writing unit.  

 * You may need to frontload vocabulary word: text 
2. Introduce mentor text (www.tweentribune.com/node/867190) - about backpacks 

 Project under document camera.  Read this article to your class.  You may need/want to read this article several times to help illustrate the characteristics of 
explanatory writing.  Use these questions to guide your discussion.  (See sample attached for teacher guide) Refer to Genre characteristics/attributes and craft under 
Big Ideas/Essential Understandings page for possibilities of what to notice.  Notice the text structures embedded (cause/ effect, problem/solution). 

 What did this writing explain? 
 How did the author explain this to us? 
 What interesting things did you notice the author did in this writing? 
 Can anyone show me where they are explaining _____? 

3. Create an anchor chart as a visual explaining explanatory writing.  Title your anchor chart “Explanatory.”  You will chart different characteristics of explanatory writing 
throughout the week.  As a class, you will come up with things to add.  Things to focus/look for are: 
 Written in 1st/3rd person 
 The author is explaining something 
 Subjects are familiar to us (ex: backpacks, camping, oceans, food, frogs, etc.  shouldn’t require research to be able to write about it/understand it) 
 Articles are timeless 
 Articles are concise (short and to the point) 
 Why is the author explaining what he/she is writing about? 
 What is the purpose of the piece?  If necessary, refer back to the text structures for guidance. 
 Students may/will need help noticing these elements throughout the week. 

4. Bulletin board idea: Umbrella with raindrops; write explanatory on the umbrella top; use the raindrops to show different ways authors can explain things. Some examples 
include: 
 How/why something is done… 
 How/why something is… 
 How/why something works… 
 How/why one becomes… 
 How/why it happens… 

5. This is a working bulletin board that new ways can/will be added as you explore different mentor texts. 
6. Begin a topics discussion about what/why the authors chose to write about.  Begin a chart to add to through out the unit. 

http://www.tweentribune.com/node/867190
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WEEK ONE:  IMMERSION Continued   Be sure to include mentor books as well as articles. 

Mini-Lesson-Day 2 Introduce texts (books, magazine, articles) that are explanatory.  Prepare for 
class by gathering numerous sample mentor texts for explanatory writing (see mentor text list for ideas- 
think variety: the more, the better.)  You will immerse students in the mentor texts. Devote an area or table 
to housing the mentor texts that can remain there for reference throughout the unit. Be prepared to 
notice/point out different text structures (compare/ contrast etc.). 
1. Review yesterday’s session: 

 Does anyone remember what type of writing we are focusing on now? (Explanatory: If the students 
mention expository, guide them to explanatory.  Remind them we are only focusing on one type of 
expository; explanatory.  If the students are having trouble remembering, invite them to ask a 
neighbor or look around the room to help jog their memory.) 

 What is so special or different about this type of writing? (The goal is to explain something.) What 
did we notice about the backpack article from yesterday?  (nonfiction, explained something, short, 
etc.) 

Your main goal is for the students to understand that explanatory writing is explaining something! 
2. Review anchor chart (characteristics of explanatory.)  (This will be added onto throughout the 

week/unit.) 
3. We are going to explore more article/texts today that are good examples of explanatory writing.  As we 

read along, I want you to think about the different characteristics of explanatory writing (refer to 
anchor chart.)  As you notice something, highlight or write on your article so that you can share with 
the class after we finish reading. 

4. Select one article to read (Suggested article: Naming Hurricanes- Comprehension Toolkit.)  Pass out a 
class set.  Read article. 
 What did you notice about this article? 
 What was the author trying to explain? 
 Why do you think the author wrote this article? 
 Was there anything interesting the author did in their writing? (think in terms of craft) This 

question may need some guiding.  If necessary, model this by pointing out one thing the author did 
and explain how it helped the paper.  (Example:  I noticed the author had really good word choice 
in this sentence…  I thought this was cool because it helped me visualize what he/she was saying 
better.)  From here, the students should be able to point out other examples (individually or in 
partners.) 

5. Would anyone like to share their notes? (Be sure to chart their answers to this article and add on 
throughout the week.) 

6. Read article again.  This time, stop and point out certain areas that the author either demonstrates good 
writing or uses a text feature to enhance their writing.  Be sure to ask the students their thoughts on 
certain areas of the article before sharing your own. 

7. Have the students write the purpose of the article at the top or bottom or their page (discuss in partners 
before sharing with whole group).  Invite students to make notes on their articles as you go over it 
whole group.  (ex: think backpack article) 

Independent Work 
7. Students will read a variety of expository texts to notice characteristics. Students may read with a partner to 

discuss the characteristics and the topics in the texts they read and mark with a sticky note parts they find 
interesting and worth noting. 

Share 
8. Students will share the characteristics and topics that they have found in their expository texts. Add to chart. 

Mini-Lesson-Day 3 
1. Review anchor chart (characteristics of explanatory.) 
2. We are continuing our journey of exploring more articles that are 

good examples of explanatory writing.    Today you will work in 
groups (or partner.)  As you read together, I want you to think about 
what we have learned about explanatory writing so far. 

3. What kinds of things have we noticed good authors do? (Use 
interesting words, descriptive language, capitalize/punctuate, etc.)  
What are some things the articles we have read have in common?  
(Refer to anchor chart: they all explain something, are nonfiction, 
written 1st/3rd person, demonstrate good writing, etc.)  

4. As you notice something, highlight or write on your article so that you 
can share with the class after we finish reading. Possible materials to 
be used: highlighters, red pens, sticky notes, colored pencils.  

5. Select one article to read.  Suggestions include (from Comprehension 
Toolkit): 
 Influential Advertising Comprehension Toolkit (short text) 
 Swim School  Toolkit Texts Grades (4-5) 
 Fighting Fire from Head to Toe  Toolkit Texts Grades (4-5) 
 Breathing Underwater Toolkit Texts Grades (2-3) 
 How Computers Work  Comprehension Toolkit (short text) 

Independent Work 
6. Pass out a class set (or partner set.)  Students will read articles in 

pairs.  Be sure to circulate the room.  Either write these questions on 
the board or create a small sheet for each partner set to have while 
reading: 
 What was the author trying to explain? Be sure to stress this 

point. 
 What did you notice about this article? 
 Why do you think the author wrote this article? 
 Was there anything interesting the author did in their writing 

(think in terms of craft)? 

Share 
7. Come together whole group.  Start a discussion on what the students 

noticed.  (Teacher may need to draw characteristics/ features, craft to 
students’ attention.) First ask the students if they were able to determine 
what the author was trying to explain.  Be sure to call on all groups to 
share their thinking and discuss any discrepancies.  After reaching a 
consensus, add to the chart (from yesterday) on what the students noticed 
in this article.  Invite students to share any parts of the article they found 
interesting. 

8. If time permits, repeat steps 3-4 with another article of your choice (see 
resources.)  Use another class set that students are encouraged to 
comment/highlight on.  These articles can be added to their binder or 
writing folder for reference. 
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WEEK ONE:  IMMERSION Continued   Be sure to include mentor books as well as articles. 

Mini-Lesson Day 4- Carousel Activity 
1. Review anchor chart (characteristics of explanatory.)  Remind students about the articles we have read so far.  What things did they have in common? 
2. We are continuing our journey of exploring more articles that are good examples of explanatory writing.    Today you will work in groups but we will be reading different 

articles.  As you read and work together, I want you to think about what we have learned about explanatory writing so far.   
3. What kinds of things have we noticed good authors do (use interesting words, descriptive language, capitalize/punctuate, etc.)?  What are some things the articles we have 

read have in common (refer to anchor chart: they all explain something, are nonfiction, written 1st/3rd person, demonstrate good writing, etc.)? As you notice something, write 
your thoughts on a sticky note so that you can share with the class after we finish reading.  Leave your thoughts for other students to read, view, or get ideas from. Possible 
materials to be used: highlighters, red pens, sticky notes, colored pencils. 

4. Select 4 articles to read.  Use poster printer to blow up articles to poster size and hang around the room.  Supply students with sticky notes to use on posters.  Suggestions 
include (from Comprehension Toolkit and Toolkit Texts): (All Toolkit Texts are available in Spanish and English) 
 Influential Advertising Comprehension Toolkit (short text) 
 Swim School  Toolkit Texts Grades (4-5) 
 Fighting Fire from Head to Toe  Toolkit Texts Grades (4-5) 
 Breathing Underwater Toolkit Texts Grades (2-3) 
 How Computers Work  Comprehension Toolkit (short text) 
 www.tweentribune.com/content/blacksmithing-beekeeping-out-robotics (Blacksmithing, Beekeeping: Out; Robotics: In) 
 www.tweentribune.com/content/no-horse-teen-rides-jumping-cow  

5. Students will read articles in groups (of 3-4) and rotate throughout the room.  Have one student record the group’s thoughts/ what they noticed for each article.  Be sure to 
circulate the room.  Either write these questions on the board or create a small sheet for each poster for students to have while reading: 
 What was the author trying to explain? (Be sure to stress this point.) 
 What did you notice about this article? 
 Why do you think the author wrote this article? 
 Was there anything interesting the author did in their writing (think in terms of craft)? 

6. Come together whole group.  Start a discussion on what the students noticed.  First ask the students if they were able to determine what the author was trying to explain for 
each article.  Be sure to call on all groups to share their thinking and discuss any discrepancies.  After reaching a consensus, add to the chart (from yesterday) on what the 
students noticed in this article.  Invite students to share any parts of the article they found interesting. Draw attention to what you noticed, including any embedded text 
structures. 

7. Recall all of the articles you have read together throughout the week (should be at least 7.)  Place them on the board or have students pull out their articles from the previous 
days.  Ask the students to think about and discuss the different topics for each article in their groups.  After identifying the topics for each article, ask the students the 
following questions (whole group or can be discussed in groups): 
 What do you notice about the topics (they are all different, etc.) 
 Were you able to understand these articles? 
 Did we need to research the article before reading it? 
 Do you think the author needed to research the topic before writing about it? 
 Is when it was written important to the article?  Would the article change if it was written at a different time? 

8. It is important to illustrate that these topics can be and are things that happen in everyday life for the authors.  Topics can vary to almost anything as long as you can explain 
something about that particular topic.  It is not necessary to research a topic before understanding or even writing about it. 

9. Create a new chart labeled “Topics.”  See how many things your class can come up with to get their minds thinking about possible topics.  If you see some of your students 
struggling, pose this question: What is something that you would really like to explain to someone?  Make sure the students understand that we aren’t going to teach them like 
a how to, but explain how it might work or how we make something.  As homework, students may be asked to think about one topic they would like to write about 
(explaining how….). 
 If you are running out of time, 5-6 may be started the next day. 
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WEEK ONE:  IMMERSION Continued  Be sure to include mentor books as well as articles. 

Mini-Lesson Day 5 
1. Begin the lesson with a quick write.  Have the students write about what they have learned about explanatory writing.  Remind them to think about the different charts you 

have created as a class and the different articles you have read. Students may work individually or in partners.  Students should show an understanding that explanatory 
writing explains something.  Other characteristics to mention: can be short, topics will vary, can be about anything, can be explained in different ways, shows good writing, 
is engaging, etc. 

2. (If necessary) Review explanatory writing and what it means.  Ask students what the author’s purpose is (explain something) and what kinds of things they do to accomplish 
that (text features, word choice, similes, figurative language, etc.).  

3.  Remind students that topics can come from anywhere and do not need to be researched in order to write about them.  Review the “topic” chart from yesterday and ask 
students if they have thought about any new topics to write about.  The most important thing for us as writers is that we explain, not teach. 

4. Have the students choose a mentor text (from resource table) that is their favorite (individually or in pairs).  Encourage partner discussions about the mentor texts through 
guiding questions.  The students should be familiar with these questions by now and should come second nature in their discussions. 
 What was the author trying to explain? (be sure to stress this point) 
 What did you notice about this article? 
 Why do you think the author wrote this article? 
 Was there anything interesting the author did in their writing? (think in terms of craft) 

5. Come back together whole group.  Invite the students to share their articles with the class.  Be sure to chart their responses.  Guide their discussion to include the following 
questions: 
 How might you try to write like this author when you start to write? 
 What kinds of things did you see this week that you would like to try in your writing? 
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WEEK TWO:  Each lesson may be repeated as needed, with teacher modeling/writing an explanatory piece in front of the class, sharing student writing, or showing the features 
of explanatory writing with mentor text. 

Idea Development-Generating a topic list 
 
What is the Author’s Purpose? 

Mini-Lesson 
1. Discuss with students what is needed for writing: a writer, a 

reader and a topic. Refer to mentor texts and anchor chart 
from last week 
General Characteri cs of 

iting: 

How/Why somethin
How/Why someth

How/Why somethin
How/Why something

 is done 
ing is 
 works 

 happens 
2. Refer back to mentor texts from week one.  Model with one 

text, explaining which category from the chart this piece fits-
author’s purpose.  Is it explaining how/why something is 
done etc.?  

3. As you and the students go through each text, also discuss 
ideas. Refer to topics list started last week during immersion.  

4. Refer back to another specific mentor text read last week.  
Ask students to work in pairs to explain which category/ 
question from the chart fits the text. What is the author’s 
purpose? 

5. Teacher models making own list of possible topics to explain 
how/why something…  (Include topics that are familiar to 
students such as: favorite holiday and why, why playground 
rules are important, etc.) 

6. Ask students to think about and begin a list of things they 
can explain. 

Independent Work 
7. Students will think about and begin to make a list of things 

they can explain. 
8. Circulate the room stopping briefly to talk with students 

about: 
 What are some things you know about? 
 Which question from the anchor chart does your writing 

answer? 
 Is/was there a mentor text that can help you? 

Share 
9. Based on individual conferences, choose 2 or 3 students to 

share their thinking based on the conference questions above. 

Idea Development 
 
Teacher models/thinks aloud, creating own focused 
list.  Your thinking aloud and writing will model and 
inspire students to make their own list.   
 
Finding Something to be Eager About 

Mini -Lesson 
1. Today we begin by reviewing yesterday’s anchor 

chart. Let’s use last week’s mentor texts  (pick 
one text.) Who can identify the author’s purpose 
for writing the article/book? 

2. Teacher should use several different titles to 
give students practice.  Remind them that 
yesterday they began a list of explanatory topics.  
Today we will try out our ideas with a partner. 

3. Teacher  models with ideas from own list 
created day before.  Choose a personal topic 
then orally discuss/talk through in front of the 
students what you know about your topic.  
(Example: Why dogs make good pets; Why 
Christmas/birthday etc. is your favorite holiday; 
How something is done, etc.) 

Independent Work 
4. Allow them to share ideas with a partner, telling 

which topics really excite them, and what 
questions they will be able to explain in their 
writing. 

5. As they identify topics they can explain, ask 
students to share their ideas with a partner, and 
try it out by orally talking through their 
explanation. 

6. Circulate the room, checking for understanding 
of how their writing should answer a question 
from the chart. What is their purpose? 

7. Students may begin to write a rough draft. 
8. Ask  students to skip lines to have room for 

changes and to date their work. 

Share 
9. Choose 2 or 3 students to share 2 ideas aloud. 

Others are encouraged to add ideas to their lists. 

Idea Development 
Choosing a Mentor Text 

Mini-Lesson I want to write like that. 
1. Reiterate what a mentor text is and how the 

students can/will use a mentor text to help 
them write. Model the process of choosing 
mentor books. “I want to write a piece like 
that.” 

2. With the students create a list of the qualities 
of a good mentor expository text. 

3. Teacher models/thinks aloud choosing a 
mentor text. Take the students through the 
specific points for choosing the mentor text. 

Choosing an Expository Mentor Text 
You love it 

-It is inter

It has: 
-a strong l

-supportin

-good wor
-strong co

-transi
-text featu

esting to you 
 

ead 
g details that relate to the 

topic 
d choice 
nclusion 
tions 

res 

Independent Work 
4. If students have not chosen their topic from 

the lesson yesterday, students will finish their 
lists and choose their topics before choosing a 
mentor text.   

5. Give students the opportunity to look through 
the mentor texts as they choose a text to 
model their writing from.   

6. How will students access their mentor/chosen 
texts?  Students can mark or copy. (The 
teacher can make a copy for students.)  
Conference with students, guiding them in 
choosing a mentor text. I want to write a piece 
like that. 

Share 
7. Students volunteer to share their topic/idea list with 

the class, as well as the mentor text they chose and 
tell why. 
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WEEK TWO:  Continued  Each lesson may be repeated as needed, with teacher modeling/writing an explanatory piece in front of the class, sharing student writing, or 
showing the features of explanatory writing with mentor text. 

Idea Development 
 
The teacher will need to begin writing own explanatory piece that will be used throughout 
this unit.  To save class time, consider writing part of it ahead of time. 

The Big Idea May be Too Much: Narrowing the Focus 

Mini- Lesson 
1. Model/thinks aloud using one example of his/her own. (Ex. Ocean) 
2. Ask students to brainstorm all they know about that subject. Record on white board.  
3. Possible examples: 
 It has lots of fish. 
 There are sharks. 
 There are whales. 
 There is seaweed. 
 Some parts are really deep. 
4. This would be an All About piece about oceans.  Does this explain how/why…?  No.  
5. Contrast with an explanatory topic.  Example: Explain why dogs make good pets or 

explain how dogs aren’t always just pets but perform valuable jobs for people (seeing 
eye dogs, guard dogs, bird hunting dogs etc.). 

 
Ex. Dogs 
Different types of dogs 
What they eat 
Training dogs 
Jobs dogs may perform 
Why dogs make good pets. 
 

 
6. Ask students: Would we want to include all these ideas in one explanatory writing 

piece?  

Independent Work 
7. Ask student to pair up again and revisit their lists checking to  see if any topics or the  

topic they chose to write about are too big. Ask students to notice how their mentor 
texts are focused on one central idea. 

8. Students work on their drafts.  
9. Circulate during conferences, asking if their topic is explanatory and focused. 

Share 
10. During teacher conferences, select students to share.  Students share examples of how 

they narrowed their topic. 
 

Idea Development 
 
Using Supporting Details and Examples 

Mini-Lesson 
1. Good writing is focused.  It sticks to one topic and develops that topic with rich 

and interesting details.  Students often dwell on general facts.  Using well-
chosen details will help you sharpen the focus and write with authority.   

2. Choose excerpts from a mentor text that shows examples of details and 
examples.  Reiterate how this helps clarify the piece and makes it more 
interesting to read. This text does many things well, but today as I reread it to 
you, I’d like you to pay attention to how the author backs up his/her statements 
with examples and concrete details. (Read. Discuss.)  

3. Today I want you to consider this idea as you revisit your writing. 
4. Teacher displays example of own explanatory piece written with vague 

sentences and asks students, “Is this piece explaining clearly? Does it answer 
any question from our anchor chart?” Teacher picks specific sentence(s) from 
piece and asks for idea/s suggestions on how it can be improved. (Example: The 
computer saves us time. How? Hockey is the most challenging sport. In what 
respect? We must back up our statements with details, examples, and facts.)  

5. If you are just beginning your writing, remember to back up your ideas with 
enough examples, details, and facts. 

Independent Work 
6. Before students begin writing today, they should reread their work, searching 

for details, examples, and facts. Students can draw attention to those details, 
examples and facts by highlighting them or underlining them with colored 
pencils. For example, anything that supports the statement “hockey is the most 
challenging sport” can be colored yellow. This is a good visual so writers can 
see their supporting information.  

7. Students continue writing their drafts. 

Share 
8. A few students can share an example of supporting information that they added 

during today’s writing time. Discuss with class how much stronger the piece is 
with that supporting information. 

Extending the Lesson 
 Consider asking students to look for supporting details/information in their 

mentor texts. 
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WEEK THREE:  ORGANIZATION Each lesson may be repeated as needed, with teacher modeling/writing an explanatory piece in front of the class, sharing student 
writing, or showing the features of explanatory writing with mentor text. 
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Idea Development/Organization 
Anticipate What the Audience Expects 

Mini-Lesson 
1. Good Writers must shift between thinking like a writer and thinking like a reader. When 

we write an explanatory piece, we want to think carefully about what our reader will 
need to know more about.  

2. To help us think like readers, we will generate a list of 5 questions our readers may have 
about our subject. Think about the parts of your piece your reader may have questions 
about.  As a class, select a topic and brainstorm 5 questions readers might want to know 
more about. (Make sure students understand that the topic is the central idea/main idea. 
Example:  

Topic: Why Dogs Make Good Pets?  
Questions: 

Do all dogs make good pets? 
Does the writer own a dog? 

What does a dog do that makes him a good pet? 
What do you need to take care of a dog? 

Where would you get a dog? 
3. We can use these questions to help organize our topic/ subject. As a class I want you to 

watch me focus in on one or two of the questions as I think aloud on the organization.  
4. I am going to go ahead and put a star by the ones I think would be most important to 

address in our writing. I am going to put a star by the question, “Does the writer own a 
dog?” because I feel that this question will pull the reader in close to my writing and prove 
that I know what I am talking about. Hmmm... I am picturing a scene in my head of me 
playing with my dog to write in at the beginning of my piece. Also, I am going to star the 
question, “What does the dog do that makes him a good pet?” I know I can give plenty of 
examples of how dogs make good pets. The question, “Where would you get a dog?” may 
not be necessary and may draw us away from our central idea. Teacher should model 
crossing out the questions because it does not support the central idea.  Turn and talk to your 
partner about which question you would star and why it would help support the central idea. 

Independent Work 
5. Students may work in pairs sharing their explanatory topics with one another.  Students 

can create a list of five questions for their partner to help them see the perspective of the 
reader or students can create a list of 5 questions of their own about their selected topic. 
Students can then star one or two questions that they think will help develop their topic.   

6. Students continue writing using these questions to support their selected topic/subject. 
7. Conference with students, discussing which questions would be important to address.  

Discussing which questions help keep their writing explanatory.  

Share 
8. Students share their explanatory topic and the questions they felt helped improve their 

work. Reiterate the need to keep the topic of the piece explanatory.   

Extending the Lesson 
 Model this strategy with your own writing piece or a piece of student writing. 

Organization 
The goal for today is to help students imagine several alternative plans for their 
essay.  In order for students to participate in this lesson, students need to have 
decided on a central explanatory idea.  Today’s lesson will not follow the typical 
workshop format.  Rather, after the mini-lesson, students will remain together on 
the carpet working on their essay frames until you are ready to teach a second 
mini-lesson on an alternative frame. (Explain to students that when they start a 
new draft, the following strategy may help them organize their thinking.) 

Mini-Lesson 
1. Essay writers often frame the main sections of their essays before drafting them.  

They go through life as you and I do, except they are very aware of the thoughts 
and ideas they gather from the world around them.  They may begin to organize, 
or frame, their writing in their head without even realizing, or they may jot their 
idea down on paper planning out the supporting ideas.  Today we will practice 
framing our essay in a way we can write with many supporting details, so we 
don’t find ourselves repeating the same detail over and over. 

2. Remember our class topic explaining why dogs make good pets? Let me show 
you how I consider different ways to elaborate on my topic.  Orally list several 
ideas using the sentence stem, “Dogs make good pets because……”  Bring 
students attention to how you are listing different reasons dogs makes good 
pets. 

3. Write the central idea “Dogs make good pets.” At the top of a piece of chart 
paper.  Explaining that by drawing a box around the idea you are in a sense, 
“framing” the central idea.  Now we can list several of the best reasons we 
thought using bullets.  We can call this planning strategy boxes and bullets.  

4. You can also show students that they may choose to do the same plan using a web. 
Dogs make good pets: 

 Dogs make good pets because you can train them to do tricks 
 Dogs make good pets because they can protect your home.  
 Dogs make good pets because they can give you love an protection 

5. Now, think of a general idea such as “Bikes are fun.” Allow students time to think 
of reasons supporting the central idea that “Bikes are fun.”  Have students turn and 
share with partners reasons bikes are fun using the stem, “Bikes are fun because…” 

6. Circulate among the partners paying attention to students who may be 
repeating and rephrasing. 

Independent Work (10-15 min) 
7. Students will remain together on the carpet.  Have them write their central idea 

on the top of a clean page of their notebook and draw a box around it. Or 
create a web with the central idea in the center.  Supporting details, or bullets, 
should be carefully considered. Supporting details should be written using a 
complete sentence frame.  

8. Help one student after another set up possible frameworks for essays 
encouraging students sitting nearby to listen.  
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WEEK THREE:  ORGANIZATION  Continued 

Organization-Continuation from Lesson #2 

Mini-Lesson 
1. Let’s try another way to EXPLAIN a central idea.  

The first way I showed you was to develop your 
idea by thinking of REASONS.  These reasons 
explain why something is, becomes, or happens.  
We could also consider if the best way to explain 
our central idea is to think of different PARTS of 
something.  Refer back to the firefighter article 
(read during the immersion week) that describes 
how each part of the fire fighter’s gear is designed 
to assist them in fighting fires.   

2. What if we wanted to explain how dogs make good 
pets by thinking of Parts of Pet ownership? Our 
boxes and bullets may look like this (Either show 
students a pre-made chart or think aloud the 
details.) 

Dogs Make Good Pets: 
1. Feeding dogs is simple. 
2. Dogs will sleep anywhere. 
3. Dogs are smart and can be easily 

housebroken. 
4. Dogs can get exercise while you play. 

3. Explain to students they will have some thoughtful 
decisions to make regarding what way they best 
want to develop their central idea, but first you’ll 
share one more possible example. 

4. We are going to try one more way EXPLAIN a 
central idea that I know some of you could use, and 
that way is writing about different KINDS.  For 
instance if we wanted to explain how dogs make 
good pets by focusing on different kinds, what 
would those boxes and bullets look like? Work 
together to quickly outline different kinds of dogs.  

Independent Work 
5. Students will continue to work on their drafts 

making thoughtful decisions about how they are 
explaining their central idea. 

Share 
6. Choose 2 or 3 students  you have conferenced with (that 

have used the strategies taught) to share a part of their 
draft. 

Organization-Introductions 

Mini-Lesson 
1. You know authors can use a variety of introductions in their writing pieces. The main goal of all these different 

introductions is meant to do one thing: Hook in your reader.  Think about fishing and imagine yourself as the 
fisherman and the reader as a fish.  As a writer you need to cast out your first line of words in hopes of hooking 
the reader and reeling him into the text.  

2. Using several mentor texts from week one, study the different introductions/leads by these authors and chart the 
examples/types. (Examples:  News-tells the reader what the reader needs to know in the order the reader needs to 
know it: who, what, when, where, why; Anecdote-brief story that reveals the essence of your subject; Descriptive-
sets the scene; Announcement-tells the reader what you are going to say; Problem-establishes the problem that 
will be solved in the piece; Question-involves the reader in the fundamental issue of the text; Scene-sets up an 
action that reveals the central meaning of the article.) 

3. Have students study the lead in the mentor text they chose to model their writing from. 

Independent Work 
4. Ask students to identify the type of lead/introduction in their own pieces and consider trying out another type of 

lead and then deciding which works best. Students continue working on their drafts. The teacher circles around 
the room and conferences with students. 

Share 
5. Allow them to share their new revised introductions and discuss whether or not the new introduction hooks you in 

as a reader. 

Extending the Lesson 
  Today we are going to focus on one type of introduction: Share a Secret. Turn and talk to your partner about if 

you like to know a secret from your friend and make sure you tell why or why not you feel that way.  Allow time 
for discussion. 

 I heard a lot of you say that you like to be told secrets. I think we like to be sold secrets because it makes us feel 
special and that we know something no one else knows.   

 Earlier we were talking about how our introductions should hook in our readers. Can you imagine how hooked 
your readers would be if you told them a secret? Your readers are not going to want to read something they 
already know. When you share a secret in your introduction you are letting your reader know that it’s worth their 
time to read your piece.  Listen carefully to how Laurie Anderson did this in her book, Thank You, Sarah: The 
Woman Who Saved Thanksgiving. Just read the introduction.  Discuss what they think.  

 
“You think you know everything about Thanksgiving, don’t you? 
Well listen up. I have a news flash…We ALMOST LOST…  
THANKSGIVING! Didn’t know that did you? It’s true.” 

 
 This type of lead is effective because the purpose of explanatory writing is not to tell readers what they already 

know, but to tell them what they don’t know.  (This type of introduction doesn’t fit every topic.)   
 Model adding this type of lead to teacher’s own writing.   
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WEEK THREE Continued 

Organization-Conclusions 
Endings are tough for students. This partly stems from the fact that they “frontload” so much information that by the end of the piece, they have run out of things to say. As a 
result, their pieces often end weakly. 

Mini-Lesson 
1. Yesterday we talked about introductions, but today we are going to discuss conclusions. Like introductions there are a lot of different types of conclusions.  Today we are 

going to return to mentor texts introduced in week one and study how these authors concluded their writing. Make a chart of the types of conclusions students noticed from 
the different mentor texts. Possibilities:  

 Include a brief summary of the paper's main points. 
 Ask a provocative question. 
 Use a quotation. 
 Evoke a vivid image. 
 Call for some sort of action. 
 Include a brief summary of the paper's main points. 
 Ask a provocative question. 

 Use a quotation. 
 Evoke a vivid image. 
 Call for some sort of action. 
 End with a warning. 
 Universalize (compare to other 

situations). 
 Suggest results or consequences. 

2. Consider writing examples of these endings with the description on the chart. Return to your own writing and with the students reread and decide on a good conclusion 
together and or work with student’s writing to revise the ending.  

Independent Work 
3. Today as write, think about your ending. Choose an ending that you think will work best for your writing piece.  A few students may need to check in with you in an 

individual conference.  

Share 
4. Use sharing time just for the conclusion, not the entire piece of writing. 

Extending the Lesson 
 Creating a Summary: For Teacher’s Background Knowledge: Many writers will write informational pieces about people in their family, their coaches, their teachers, and 

their friends.  They will also write about famous people - their heroes. Authors use the very essence of who a person is - what he or she is remembered for or known for - to 
summarize their writing about the person in a way that will be memorable, lingering in the readers’ minds long after they stop reading.  Students can use this strategy first 
about themselves and then about a family member to internalize this strategy and make it part of their schema.” (Be sure to connect this lesson to explanatory writing which 
would include not just a biography about someone but would have to include an explanation of how or why…) 

 We are going to take a closer look at a certain type of conclusion that is often used in biographies. Many writers will write informational pieces about people in their family, 
their coaches, their teachers, and their friends.  They will also write about famous people - their heroes.   The authors that often use this conclusion end their writing piece by 
capturing the way that person they are writing about is best known for.  Sometimes this is accomplished by describing an action, and sometimes it is a characteristic of 
something that is associated with that person’s job.  You are summing up what you want your readers to remember.  

 Today I will show you how you can use an action or trait that a person is known for to create a powerful ending for a biographical or autobiographical piece. Use a 
nonfiction mentor text that captures the essence of what a person is best known for. It helps for the students to see what they need to write an effective summary.  Read and 
discuss the ending. 

 Record the names of the people and their corresponding actions and traits on chart paper. If any students are writing about people in their family or friends, practice charting 
actions/ traits and write a conclusion that uses that action or characteristics as a focus. You can do the same for people in your family or friends. Remind students that if this 
conclusion fits their writing, they can also chart actions and traits before writing their conclusion. 

 Ask students to reflect on how this strategy worked for them: How did creating a summary with the technique of the way we are known strengthen your piece of writing? 
What was the most difficult part of crafting the kind of ending? Could you see yourself using the kind of summary again? When would you use it? What will this type of 
summary do for your reader? Why do you think so? 
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WEEK FOUR:  Each lesson may be repeated over the course of several days as needed, with teacher modeling/writing an explanatory piece in front of the class, sharing student 
writing, or showing the features of explanatory writing with mentor text.   

Word Choice-Organization/Text Structures 
Mentor texts with marked text structures from Week One Immersion. Graphic organizers (resource at the end of the unit.) 
Explore mentor texts that show comparisons (including similes and metaphors). Possible mentor text: Toolkit Texts 4-5, “Swim School”, p.63-65. 

Mini-Lesson 
1. Writers of nonfiction/expository use different text structures to help clarify their writing for their readers.  During our first week of this unit, we noticed how authors used the 

different text structures in their writing.  Nonfiction text structures include description: the author presents ideas by listing the important characteristics or attributes of the 
topic; sequence: the facts, events, or concepts are organized in a sequence; comparison and contrast: points out similarities (comparisons) and differences (contrasts) among 
facts, people, events, concepts, etc.; cause and effect,;  shows how facts, events, or concepts (effects) occur because of other facts, events, or concepts (causes);  and problem 
and solution:  shows the development of a problem, then delineates possible solutions.  

2.  Show students the mentor texts and the examples of the text structure used (should be on Characteristics of Expository Writing chart made during Week One.) If not, post an 
anchor chart with the text structures listed. Include the simple graphics (resource) that functions as a visual aid for each text structure to help students identify the organization 
of a particular book/text or embedded within.   

3. We are going to look closer at comparisons. Sometimes facts are hard to explain to a reader.  As writers, you often have the challenge of trying to explain ideas that are 
complicated.  The size a blue whale, the speed of light, the power of a hurricane-it’s hard for readers to understand such gigantic ideas!   

4. If you are having trouble explaining these ideas, try comparing them to everyday ideas that will be familiar to the reader. A good example of this is in The Moon and You by 
E.C. Krupp.  Throughout the book, the author makes comparisons between the moon and everyday life.  For example, on the sixth page he writes: 

 
In a baseball game on the moon, every hit would be a home run. You would reach first base in about ten steps. The game would never be called on account of rain. With no air to 
carry the sound, you could never hear the fans cheer at Moon Stadium. 
 
5. Another good example comes from the mentor text “Swim School” we read during our first week of the unit.  With students explore the following examples and discuss how 

the author used these comparisons to help make the concepts clearer to the reader by comparing them to concepts familiar to the reader:   
pectoral fins of a shark  wings of an airplane;   penguins  birds of the sea; fins of a ray  look like wings; movement of a sea turtle  figure-eight pattern. 

6. There might be a part in your writing that you could make clearer if you used compare/contrast. 
7. Return to teacher written text from earlier lesson.  Model/think-aloud about embedding compare/contrast text structure to clarify the writing for the reader.  

Independent Work 
8. As you read your work, look for places where you can use comparisons to help you describe, or another text structure that will help make your writing clearer. Students work 

on their own explanatory pieces, finding places where they can add a comparison of their topic to something more familiar to the reader. Be prepared to help writers use a text 
structure that is appropriate. 

Share 
9. Students share a place in their writing where they have added comparisons to make their writing more accessible to the reader.  Emphasize that the comparison should compare 

the unfamiliar concept to something more familiar to the reader. 

Extending the Lesson 
Repeat the lesson highlighting a different text structure (sequential) and show how to embed it within the text.  (For example, if they are writing a piece about dogs making great 
pets, they might want to list the steps to training the dog in one part of the text.) 

  Revised 9/11 
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Idea Development 
Make students aware of the reader, and give them 
practice at removing unnecessary parts. Pruning a piece 
of cluttered writing will breathe energy into it. 
Each student will need a copy of “Rabbits” (resource.) 

Mini-lesson: Write for your audience  
1. Nonfiction writing draws on a connection between 

three things.  You need a writer-that’s you. You 
need a topic-that’s what you are writing about. And 
you need readers. There’s an unwritten contract 
between the writer and reader in which the reader 
says, “I’ll keep reading your writing so long as you 
teach me about your subject and keep me interested. 
But don’t take me for granted or you’ll lose me. And 
then I’ll go do something else.”   

2. One sure way to bore your readers is to tell them 
what they already know. Let’s take a look at this 
short piece about rabbits. (Resource) You should 
each have a copy of this. I’m going to read it out 
loud. (Read.) 

3. Now I want you to get into pairs. I want you to 
read the piece again, and I want you to put 
brackets around information that made you say to 
yourself, “Yeah, yeah, I already knew that!” 
(Students work together.) What parts did you 
bracket? Do you see how much stronger this piece 
would have been if the author had left out those 
parts we already knew? 

4. Think about this as you return to your writing. 
Read it over. Have you included parts that readers 
already know?  If so, you may be able to cut it. 
Trust your reader! Remember: removing those 
parts shouldn’t make your report shorter. Instead, 
it gives you a chance to go deeper, to tell us more 
about the interesting parts. 

Independent Work 
5. Students reread their drafts, trying the revision 

strategy taught. 

Share 
6. Choose 2 or 3 students to share that tried the 

revision strategy. 

Voice 
Voice exists when there is an intimate distance between the 
writer and the subject. Far too often students stand way back 
from their topics. When this happens, the writing feels aloof 
and detached. Today we will encourage students to shorten the 
distance, to pull in closer to what they’re writing about. 

Mini-Lesson 
1. Today we are going to read aloud two pieces of writing 

written by two different 5th graders.  
2. Project and read the two following introductions of 

Chicago and Mexico  (Resource) aloud on your Moby.  
3. Ask your class what differences they noticed between the 

two pieces. Have students turn and talk and then come 
back to reflect as a class.  

4. Make sure your students understand that in the piece 
about Chicago the writer seems to stand back from his 
topic.  He gives us lots of facts, but the city seems far 
away.  In the Mexico piece, the writer pulls in close. How 
does he do that? What details does he tell us? Have the 
class turn to their partner to find certain examples that 
answer the questions above.  Allow time for sharing. 
Allow time for class discussion.  

5. Students should be aware that the second piece of writing 
has voice because this certain student puts himself in his 
writing. He is right there and this makes the reader feel 
like we’re right there, too.  

6. Both pieces have strengths, but you’ll find that the 
strategy of coming closer to your topic can bring voice to 
your writing.  

Independent Work 
7. Today during independent writing, we will be looking at 

one of your writing pieces and asking ourselves these 
questions: Are you too far back from your topic? What 
would happen if you pulled in closer? You may decide to 
use the strategy and pull yourself into your piece. I’ll 
leave up the mentor text with our notes to refer back to. 
While the students are working, remember to focus on 
these certain conference questions: Are you too far back 
from your topic? What would happen if you pulled in 
closer? How could you write closer to your topic? 

Share 
8. Share revisions that reflect the lesson. 

Word Choice and Voice 
Verbalizing Your Vernacular  

Mini-Lesson 
1. Ask students to identify times when they have 

encountered unfamiliar words when reading.  Did 
the author define or explain the new word?  How? 

2. As you are writing, you may find yourself wanting 
to use certain words that are specific to the topic 
but that may be unfamiliar to your reader.  
(Examples: Pokémon jargon, or from the  “Swim 
School” article – propulsion) 

3. The reader is depending on you to use these new 
words in a way that they can understand.  Let’s 
look at one way a writer can do that. Here’s an 
example from the book  Brain Surgery for 
Beginners: by Steve Parker 

 
The lungs’ main air pipes, the bronchi, branch many 
times until they form hair-thin tubes, terminal 
bronchioles.  Those end in grape-like bunches of air 
bubbles, called alveoli. 
 
4. Notice how the author, Steve Parker, first 

introduces each part of the lungs by describing 
them in ways the reader will understand. Only then 
does he provide the technical terms.  It’s a lot 
easier for the reader to picture main air pipes that 
branch into hair-thin tubes than if the writer had 
gone directly to stating that bronchi branch into 
terminal bronchioles. 

5. Compare what Steve Parker did to yesterday’s 
lesson on making comparisons.  Invite students to 
notice that Parker used comparisons to make his 
unfamiliar concept more accessible to the reader. 

Independent Work 
6. Students find places in their writing where they can 

describe a new word in familiar terms first, followed 
by the technical term. T conferences with students. 

Share 
7. Students share a place in their writing where they 

have clarified new vocabulary words for the reader.  

  Revised 9/11 
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WEEK FIVE:  Each lesson may be repeated over the c natory piece in front of the class, sharing student 
writing, or showing the features of explanatory writing with mentor text.   

le ISD 2011-2012 4th Grade Writing 

Idea Development/Revision 

Mini-lesson 
1. When you write nonfiction, beware that you don’t make 

statements without backing them up with evidence.  
Good writers develop their ideas through key vocabulary/ 
definitions, examples, and explanations.  This helps writers 
develop ideas without listing.  Writers need to support their 
ideas with examples, details, and facts as evidence. 

2. Choose a mentor text to demonstrate this teaching point.  
Today let’s take a look at _____ (title) (Example: 
Animal Dads by Sneed B. Collard III.) This book does 
many things well, but today as I reread it to you, I’d like 
you to pay attention to how the author backs up his/her 
statements with examples and concrete details. Read 
and discuss. 

3. Using a non-specific statement such as “Dogs are really 
fun to have for pets” work together with the class to 
come up with examples and concrete details.  Have the 
students discuss with a partner first, then share out with 
whole class.  Chart the statement and the added 
examples and details. 

4. Today I want you consider these ideas as you revisit 
your writing. Have you done what _____ (author) does?  
Remember to back up your ideas with enough examples, 
details, and facts. Reread your drafts and look for 
places, ideas that need more support. 

Independent Work 
5. Invite students to try the same thing in their writing.  T 

conferences with students one-on-one. 

Share 
6. Students share a place in their writing where they added 

examples, explanations, details, facts, etc. 

Extending the Lesson 
 Return to teacher’s writing started earlier in the unit.  In 

the “food chain of ideas,” big ideas are nourished by 
specifics: smaller details and concrete examples. Model 
rereading/revising by supporting a key idea with key 
vocabulary, examples, and explanations with facts and 
concrete details. 

 Ask students to look for and share evidence of this 
lesson in their own mentor texts. 

Word Choice 

Mini-Lesson 
1. Draw three boxes on the board to make one sentence. 
 

 
 
 

 
 Ba- Da- Bing 
 Where –setting What You Saw What You Thought-believed, assumed, understood… 
 The scene around spotted, imagined… 
 the topic 
 
2. Teach the craft of getting the reader to slip into the skin of the narrator.  Another way to add clarity to your 

writing is to set the scene around your central idea. We can do this by helping the reader “slip into the skin” 
of the narrator. What are chunks of things the writer does to cause the reader to slip into the skin of the 
narrator?  In some explanatory writing, setting the scene around your topic/central idea helps clarify 
understanding by helping the reader “slip into the skin” of the narrator. 

3. Describe Ba-da-bing sentences.  The “Ba”describes the where. In explanatory writing this might include 
describing or setting the scene involving the explanation. The “Da” describes what the narrator sees or saw, 
spotted or imagined and the “Bing” describes what they were thinking; believed, assumed, understood. 
(Clarifying thinking at the beginning makes it easier to explain how thinking may have changed later in piece 
based on the facts.) What I thought before            My recent experience           My  reaction to it now 

4. Relate how students could use this strategy in explanatory writing.  Using your own writing or a student 
piece, model/demonstrate when, where, how using this strategy will make the piece clearer to the reader. An 
example might be:  Refer back to the beginning paragraph in the article Is Your Backpack a Back Breaker? 
from tweentribune.com.   
 Is your backpack a back breaker? biology textbook, geometry binder, English folder, history 

notebook…that’s a lot of stuff to lug around in your schoolbag.  Before you head back to school, Dr. 
Andrew Casden, associate director of New York’s Beth Israel’s Spine Institute, is giving you tips on 
avoiding neck, back, and shoulder pain caused by wearing a heavy backpack. 

5. Demonstrate that the author could have chosen to set the scene in the first paragraph instead of starting with a 
question and then an overview of the piece-the problem.  (Example:  As I walked down the hall of my school 
on the first day of class, I noticed that a lot of the students had huge, heavy backpacks that looked painful to 
carry. Just like me.  I always thought…)  

Independent Work 
6. Encourage students to reread their draft, thinking about a place that using this strategy will clarify their 

central idea for the reader. The teacher will need to conference with students, helping them decide if, where, 
how using this strategy will help clarify their writing. 

Share 
7. Choose 2 or 3 students that tried this strategy to share and discuss before and after sentences as a whole 

group. What is the difference between your new sentence and your old sentence?  What do you notice about 
voice, word choice, or sentence fluency? Where could your writing use a Ba-da-bing? 

ourse of several days as needed, with teacher modeling/writing an expla
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WEEK FIVE:  Continued 

Word Choice and Voice 

Mini-Lesson: Painting Clear, Concise Pictures 
1. Introduction – identify the difference between passive (“to be”) verbs vs. active verbs.   
2. Today we are going to look at the difference strong verbs can make in writing.  Imagine 

you are writing a book about tools.  You would need to write about what each tool is and 
what it does.  For example, you might write, “A wrench is used to turn a nut.” Write this 
sentence on the board or chart paper. Underline the verb in the sentence.  If you do so, 
you are using a passive verb.   

3. In his book Workshop, Andrew Clements uses action verbs instead of passive verbs such 
as is or are to describe how tools work.  Doing so makes his writing more interesting.  
Let’s compare his description of a wrench to the one I just gave you.  Write the following 
descriptions on the board or chart paper to compare with the original statement.   

 
A wrench is used to turn a nut. Wrench turns the nut. 
 Wrench turns the pipe. 
 Wrench loosens, wrench tightens. 
 Wrench wrestles metal. 
 
4. Together, underline the verbs in each sentence.  Clements uses four verbs to show the 

wrench at work; it turns, loosens, tightens, and wrestles.  By the time we finish reading 
about the wrench, we get the idea of what it does.  Can’t you picture someone working 
hard to wrestle a nut loose from its hold on metal? 

5. All of you have subjects you are describing.  There are probably places where you are 
using the passive verbs – is or are – when you could use a stronger verb instead.  You 
can liven up your writing by finding those sentences and rewriting them using stronger, 
action-packed words. 

Independent Work 
6. Students work on their own explanatory pieces, finding places where they can liven up 

their writing by adding stronger, action-oriented verbs. T conferences with students one-
on-one. 

Share 
7. Students share a place in their writing where they have changed a passive verb into an action 

verb. 

Extending the Lesson 
 Model with your own writing piece the strategy demonstrated.  
 Use a piece of student writing to demonstrate the strategy. 
 Reflect back on mentor texts in which positive examples of word choice and voice were 

identified.  Review/discuss how the authors of these texts chose words that were clear and 
concise to describe their topic in a way the reader could easily understand. 

 Teacher shares an explanatory piece of his/her own.  As a class, use the strategies discussed 
over the past lessons to improve the piece of writing: 
 Replace passive verbs with active verbs 
 Use comparisons to help the reader make connections 
 Explain new vocabulary 

Organization-Sentence Fluency: Paragraphing With a Purpose 

Mini-Lesson 
1. In Poetry we had line breaks with a purpose. Today,  we will discuss paragraphing 

with a purpose. 
2. What do you notice about the article “You Have a Choice” (Toolkit Text by Harvey 

and Goudvis)? How does the author break up this writing into paragraphs? 
3. Elicit responses after the students have time to turn and talk. The teacher makes sure 

the students are aware that the author sequences the article to show the steps in 
solving conflicts. 

4. Choose a piece of your own writing from the past few weeks of the unit. Talk out 
loud about the purpose for the piece and how to break it up to fit that purpose. For 
example, why am I explaining this topic? What would be the best way to break it up 
into paragraphs so the reader can best understand? 

 
Paragraphing With A Purpose 

 Why am I explaining this topic? 
 What would be the best way to 

break it up into paragraphs? 
Teacher can add any extra questions 

Independent Work 
5. The students will choose a piece of their own writing from the unit and follow the 

teacher steps modeled. 
6. Questions for conferring with students 

 What is the purpose of your piece? 
 What are you trying to tell the reader? 
 How can you break it up to best fit this purpose? 

7. The teacher will look for a student piece of writing to share and paragraph with the 
class tomorrow in a fish bowl. (Fish bowl is explained in tomorrow’s lesson.) 

Share 
8. Students share reasons of why and how they decided to separate their pieces into 

paragraphs. 

Extending the Lesson 
 The teacher will put the pre-selected student’s writing on the Elmo (document 

camera.)   (Fishbowl Activity) The teacher will ask the student the following questions 
in front of the class: Why are you explaining this topic? What would be the best way to 
break it up into paragraphs so that the reader will understand? The teacher will help 
and guide the student’s responses. Students will turn and talk about how _____ could 
possibly separate the piece into paragraphs.  Elicit a few responses and ask selected 
student what he or she thinks would be best for their specific piece.  

 Boys and girls, yesterday we looked at an article where the author chose to 
paragraph by steps to solve conflicts. Today we will look at one more articles 
entitled “The Struggle for Equal Rights (Toolkit Text by Harvey and Goudvis)? 
How does the author break up this writing into paragraphs? 
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WEEK SIX 

Publishing 
Explanatory Writing Checklist 
Students will need to choose the piece they are 
going to publish. 

Mini-lesson 
1. The teacher will ask the students the question: 

What do I need to look for in my piece of 
explanatory writing? Turn and talk to your 
partner about two things to look for in your 
writing. Elicit responses from the class. 

2. Take responses and add to the prepared 
anchor chart. The teacher will guide the 
students through the checklist and add 
relevant questions to his or her specific class. 

 
Explanatory Writing Checklist 

 Make sure you have a variety of 
sentences (short/long) 

 Have questions and statements 
 Every sentence begins with a capital 

letter and ends with a punctuation 
mark 

 Have I included specific examples? 
 Paragraphs with a purpose 
 Goal for each paragraph 

 
Save space for later 

Independent Work 
3. The students will choose a piece from last week 

that has paragraphs with a purpose and move 
through the class checklist. They need to try to 
make the corrections independently. Remind 
them that they will get help from a partner 
tomorrow for the things they are stuck on. 

4. The teacher will choose partners for peer 
editing tomorrow if they have not already 
been made. 

Share 
5. The teacher will call on a few students to share the 

changes they decide to make to their pieces. 

Publishing 
Explanatory Writing Checklist 

Mini-lesson 
1. Today you will work with a partner that I have 

chosen for you so that you can revise each 
other’s pieces using the checklist. Your partner 
will read your paper out loud to you. If you hear 
something that doesn’t sound right make a 
change. If your partner reads something that is 
unclear, you will want to make a change. Let’s 
read the paper that I wrote and see if I have 
everything on our checklist.  

2. The teacher will choose a student to read the 
teacher’s paper out loud to the class. The 
teacher will move through the checklist and 
mark what she does have. Students suggest any 
changes that need to be made from what is not 
present in the piece. 

Peer Practice 
3. Students will use the piece from yesterday and 

move through the checklist with their partner. 
They need to try to make corrections together on 
each of their pieces.  

4. As the teacher conferences with students during 
the peer practice or independent work she 
should ask the following questions to get started: 
What did you find that was already on the 
checklist? What is one thing that you don’t have 
on your checklist that you would like to get help 
with? 

Independent Work 
5. The students will return to their desks to write 

their next draft with changes. 

Share 
6. Students share what their partner helped them 

add or change to their piece. 
The teacher should gather examples of publishing for 
tomorrow’s mini-lesson such as articles, brochures, 
books, etc. (these should be mentor texts used in the 
unit.)  

Publishing 
Choices for Publishing 

Mini-lesson 
1. Today we will look at examples of explanatory writing 

(mentor texts from unit) and notice how the author decided to 
publish their piece to best fit their purpose. 

2. The teacher will project selected text for a class discussion. 
(“You Have a Choice” and “The Struggle for Equal Rights” 
may be used as examples.) The class will discuss what the 
authors did that helps them get their point across. Bring up 
what the class discussed last week when the articles were 
introduced.  For example: Remember in “You Have a Choice” 
the author sequences the article to show the steps in solving 
conflicts. The teacher may want to add other mentor texts 
depending on the varying student levels. 

 
Explanatory Writing Checklist 

(Add Choices for Publishing to anchor chart started at the 
beginning of the week.) 

Choices for Publishing 
 Sequencing 
 Grouping by important events 

 
3. Introduce the Rubric for 4th Grade Explanatory Unit of Study. 

Put under the document camera for students to see. Briefly 
review the criteria and tell the students this is how they will 
be graded. Remind them to relax because we have been 
working on all these things throughout the unit and this is the 
time to put it all together. 

4. The students will finish publishing their pieces. If they finish 
early, they should read aloud to themselves to practice for 
author’s chair tomorrow or help another struggling student. 

Independent Work 
5. The students will work independently to publish their piece 

for its intended purpose. They may also use the format of the 
mentor articles chosen as examples. Conferring questions: 
How do you want to publish your piece for its intended 
purpose? Which format did you like best that we discussed 
today? Let’s see how we can make that work with your piece. 

Share 
6. Choose 2 or 3 students to share their publishing choices. 
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WEEK SIX:  Continued 

Publishing/Reflecting/Celebrating 

Mini-Lesson 
Remind students that they will share their pieces with the class during the celebration. 
1. The teacher will review the checklist and rubric with the students. 

Independent Work/Share 
2. Students will complete pieces and practice reading them aloud. 
 

Reflection 

Mini-Lesson 
1. Now that we are finished with our nonfiction/expository unit, it is a good time to think about what you’ve learned about writing expository text and how you have grown as 

a writer. To do this, you will need to look back at the expository writing pieces in your folder. You might want to look at them in order you wrote them.  While you’re 
Revisiting your writing, I’d like you to use a self-reflection guide to help you think about what you’ve learned. 

2. Model the act of reflection by looking back through your writing. Use a think aloud to demonstrate what you’ve learned, your challenges, and successes. 

Independent Work 
3. Ideas for reflection: 

 What topics did you write about? 
 Which piece was your favorite? Why? 
 Which piece did you struggle with? Why? 
 What organizational strategy worked best for you? 
 What did you learn about writing expository texts? 

 
4. Students spend time reflecting as writers about this unit of study. 

Share 
5. Students will share their reflection with each other. Allow enough time for each student to share with at least two other students. 
 

Celebrations 
Author’s Chair 

 The students will read their pieces to the class. The teacher will ask students to give positive feedback. 
 
Consider: 

 Allowing students to invite someone from school (friend, another teacher, sibling etc.) 
 Refreshments for the celebration. 
 Inviting another class. 
 Displaying the writing in a special place. 
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 4 Advanced 3 Proficient 2 Basic 1 Below Basic 

Standard Consistently meets and often 
exceeds. Regularly meets. Beginning to meet. Working below level. 

Errors Rare to none Limited Many N/A 
Teacher 
Support 

Rarely needs support to meet 
standard. 

Occasionally needs to support. 
Demonstrates proficiency. Frequently needs support. Needs strong instructional support. 

Rubric for 4th Grade Expository Writing Unit of Study: Teacher Assessment of Student Performance Score 

Organization:   

The essay is organized and appropriate to the purpose.  

The ideas relate clearly to the central idea (topic).  

The essay is focused.  

Connections from sentence to sentence clearly show the relationship from idea to idea.  

Contains a defined conclusion.   

Development of Ideas:  

The details support and are well chosen for the purpose.  

The essay is engaging to the reader.  

Demonstrates evidence of an effective use of a text structure(s).   

Use of language/conventions:  

The writer uses word choice effectively and efficiently.  

The writer uses voice (tone) to enhance their writing.   

The writer demonstrates a consistent command of spelling, capitalization, punctuation, and grammar.  
 
 



 
DESCRIPTIVE TEXT STRUCTURE 

th

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SEQUENTIAL TEXT STRUCTURE 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Humble ISD 2011-2012 4  Grade Writing  Expository Writing, Weeks 1-6 
  Revised 9/11 

22



 

Humble ISD 2011-2012 4th Grade Writing  Expository Writing, Weeks 1-6 
  Revised 9/11 

23

COMPARISON-AND-CONTRAST TEXT STRUCTURE 

CAUSE –AND –EFFECT TEXT STRUCTURE 

 Effect Cause 

because 
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Rabbits 
 
Rabbits are mammals.  They have long floppy ears, and they have lots of 
soft fur.  They are quiet.  Lots of people think rabbits are furry and cute, 
but many farmers consider rabbits pests because they eat crops and cause 
a nuisance. 
 
There are several different kinds of rabbits, including the jackrabbit, the 
cottontail, the snowshoe, and the common domesticated rabbit.  Snowshoe 
rabbits eat mostly vegetables, but adult snowshoe rabbits sometimes eat 
mice.  The cottontail rabbit will stay motionless to avoid being seen.  This 
rabbit can swim well, and often gets away from enemies by plunging into a 
lake or stream.  Jackrabbits are the fastest rabbits around.  They can 
achieve a top speed of about 45 mph! 
 
Lots of people have domestic rabbits for pets because they are sweet and 
nice.  Domestic rabbits warn one another of danger by thumping on the 
ground with their hind feet.  Rabbits like to hop around.  People like to give 
each other bunnies on Easter.  Some people carry a rabbit’s foot, and think 
that it gives them good luck.  Domestic rabbits have been used in many 
scientific experiments.  Some domestic rabbits’ furs have been sold under 
the trade names of arctic seal, clipped seal, and lapin. 
 
 
 
 
 
 
Nonfiction Craft Lesson:  Teaching Information Writing K-8; pg. 125. 
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Chicago 
 

The city of Chicago is located in the state of Illinois.  It is our 
country’s third biggest/largest city.  It sits on Lake Michigan.  The 
nickname of the city is “The Windy City.”  It’s called that nickname because 
the wind blows off the lake. 

Chicago is known for its architecture.  They have a unique skyline.  You 
can tell a picture of Indianapolis form Chicago because Chicago has unique 
skyscrapers.  Chicago has three of the five tallest buildings in the world.  
They are the Sears Tower, the Amoco Building, and the John Hancock 
Building. 

O’Hare International Airport is the busiest airport in the world.  It 
contains 77,000 acres with 162 gates housed in four terminal buildings.  
Approximately 180,000 travelers pass through O’Hare each day.  O’Hare 
Airport generates 3900,000 jobs for the region. 
 
 

Mexico 
 

At first glance the little country of Mexico is a world of paradise.  
The ocean as blue as the clouds on a clear sunny day.  Trees greener than 
Kentucky grass.  But inside is a whole different world. 

My parents and I arrive in the country quite surprised. Instead of the 
cool climate of a little island with ripe coconut trees, it was hot, humid, and 
sticky.  The airport was small – really it looked like a chain of apartments.  
It seemed like we were the only ones there. 
 
 
Teaching the Qualities of Writing; D-10 
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A Monster Hurricane 
 

In one city after another, the streets fell silent.  Jacksonville, 
Florida.  Charleston, South Carolina.  Wilmington, North Carolina.  These 
usually bustling seaside cities became ghost towns under gray skies.  Empty 
homes with boarded-up windows lined silent, rain-drenched streets.  Miles 
of cars snaked slowly away, looking for higher ground and shelter.  Nearly 3 
million people along the East Coast had been ordered to pack up and get out 
last week.  It was the biggest evacuation in U.S. history. 

What evil force could possibly drive so many people from their 
homes?  Monster Hurricane Floyd, a 600-mile-wide superstorm.  Fearsome 
Floyd first whipped the islands in the Caribbean Sea with 155-mile-per-
hour winds.  Then it hovered offshore near Florida, scaring coastal 
residents silly at it whirled its way up the nation’s eastern shoreline. 

Florida and Georgia were spared the worst of the storm, although 
Disney World was forced to close for the first time in history!  The 
hurricane gave birth to at least six tornadoes that struck the Carolinas, 
along with up to 16 inches of rain.  Floyd’s eye, or center, finally hit land 
just before 3 A.M. on September 16, bringing 110-mile-an-hour winds to a 
North Carolina town with the perfect name for such a scary landing: Cape 
Fear. 

“They talk like this one is going to be pretty mean,” said Terry Hurley, 
as he hurried his family to a Wilmington emergency shelter.  The Hurleys 
had waited out previous hurricanes at home, but they weren’t taking any 
chances with Floyd.  “It’s got everybody shook up.” 
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